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Kaikorai Valley College: Annual Goals
KVC = Kaikorai Valley College
HoD = Head of Department

SMT = Senior Management Team
SCT = Specialist Classroom Teacher

BoT = Board of Trustees
SAF = Specialist Assessment Facilitator

Goal 1: To set specific, measurable targets that demonstrate progressions of learning for achievement across the school, with particular
focus on priority learners, and monitor these to ensure groups and individuals have made measurable progress.
Current State/background: For the many years percentage targets have been set for each year level against National Standards,
Curriculum levels and NCEA. These targets were often determined by directives from a government level, based around initiatives to raise
achievement across NZ. While we have been successful in lifting performance, setting a generic target can be problematic for some cohorts.
In 2017, with the election of a new government, National Standards have been removed. Our Junior College staff will continue to use OTJs in
their assessment processes and report against these to parents.
This year we wish to place emphasis on progression of learning from Years 7 – 10 in the areas of Mathematics, Reading and Writing, against
curriculum levels and nationally recognised assessment tools.
Targets will also include specific goals around accelerated learning for those who are below the expected level. NCEA data will be measured
against similar type, co-educational schools.

Target – by the end of
2018

Actions

Personnel
Resources

Review

Outcome

All teaching staff will set
achievement targets for ākonga
at the beginning of each
unit/standard.

All teaching staff at KVC will engage in
MOE funded PLD on Literacy and
Writing across the curriculum. (120
hours allocated)

All teaching staff

Achievement data

Data
administrator

Unit evaluations

SMART targets will also be set
for priority learners that aim for
accelerated progress.

Data collected across Years 7 - 10 will
all be against curriculum levels thus
allowing for a measure of progression of
learning.

All teaching staff have engaged in
the MOE led professional
development that looks at writing
and literacy. This has been done in
an inquiry context and is assisting
the SMT in introducing the new
appraisal system.

The targets set below do not
include those students in the
Brathwaite Centre (Special
Needs). Individual targets shall
be set for these students.
Key - Priority learners
Years 13

2

In Years 7 - 10 in the core subjects
class profiles will be used to measure
progression from the start of the year to
a midpoint and end of year. However,
all teachers of full year subjects will also
be required to generate a profile of their

HOD/TICs

Regular reports to
BoT

A.R.T.
Coordinator

Dept reviews

SCT

Updates on
strategic goals to
BoT

Form Teachers
Teacher Aides
SMT

Parent portals

Dept annual
reports
Annual variance
report

Historical data from previous years is
being entered into EDGE. Mrs Potter
(DP) attended their annual
conference providing training around
how to manipulate this data. Both
Mr Burden and Mrs Potter also
worked with Mal Robinson from
Solution services around data entry.

By the end of December 2018
- 80% of students who
complete a full academic
course, i.e. Studying 5 or more
Level 3 NCEA subjects, will gain
NCEA Level 3
- The remaining 20% will leave
with qualification that matches
their ability.
- 95% of students leaving in
Year 13 will go into gainful
employment, further training or
tertiary studies.
Years 11 - 12
By the end of December 2018
- 85% of students who
complete a full academic
course, i.e. Studying 5 or more
approved subjects will gain
NCEA at their targeted level.
- ⅔ of those who did not gain a
qualification will complete their
qualification in the following
academic year.
- the remaining ⅓ of those who
did not gain a qualification will
gain v aluable s kills that allow
them to transition to further
training or employment.
Year 10 R
 eading, Writing
and Mathematics:
By December 2018
Reading - Based on last year’s
data (60% at or above the
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class that demonstrates their knowledge
of Akonga.

All of this has allowed us to better
track students over time.

Other measures such as asTTLe, PAT,
Probe and Stanines may be used to
support progression of learning. Where
used, there will need to be consistency
across all year levels.

AsTLe and PATs continue to be used
in Years 9 & 10 as well as other
nationally recognised testing
regimes. At the end of 2018 the
decision was made to have Maths
also use E-AsTLe to provide a basis
for comparisons in the future.

ALL teachers will set targets against
strands of the curriculum as agreed by
each department, and submit these to
the Head of Curriculum by the end of
March

Individual targets shall be set for those
students identified as priority learners
(not performing at the expected level).
Individual targets must be measurable
and based on achievement against
curriculum levels. These targets must
look to p
 rogress learning across more
than one curriculum level.
Each Essential Learning Area (ELA) will
be responsible for ensuring data in
inputted to the SMS within one week of
an assessment activity being marked
and moderated.
Each of the a
 ssessment points (Beg,
Mid and End of year will be entered by
all staff into the school’s SMS by given
deadlines.
The SMT will explore with staff ways in
which it might minimise the demands of
reporting to parents, e.g. parent portals.
At Years 7 - 9, ALL core subjects
(English, Mathematics, Social Studies,
Science and Physical Education) will be
required to be formally r eported in a
format against strands of the curriculum
from the b
 eginning of 2018.

The Junior College is using
assessment points and HODs have
been encouraged to introduce these
into Years 9 & 10.
Mid year reports adopted the same
format/template as last year’s end of
year reports so will be able to
provide progression indicators. This
also provide familiarity for teachers
hopefully reducing stress levels
around reporting time.
We discovered a method of tracking
data and this does allow us to
demonstrate progression of learning
but this is somewhat limited to one
off assessment e.g. asTLe and PAT.
We need to further develop OTJs and
this could be set as a goal for 2019.
NCEA
79.5% of students who complete a
full academic course in Year 13
gained NCEAL level 3. All but three
of the entire Year 13 cohort left with
at least NCEA level 2 (Excluding ORS
funded students). Of the cohort who
did not compete a full academic
course, 19% were domestic students

expected level) 75% of all
students are beginning to work
at an early Level 5 stage of the
curriculum or higher by the end
of the year.
Writing - Based on last year’s
data (52% at or above the
expected level) 70% of all
students are beginning to work
at an early Level 5 stage of the
curriculum or higher by the end
of the year.
Mathematics - Based on last
year’s data (72% at or above
the expected level) 80% of all
students are beginning to work
at an early Level 5 stage of the
curriculum or higher by the end
of the year.
Accelerate the learning of
students working more than
one curriculum level below the
expected level e.g. students
beginning to work at Level 4
will be beginning to work at
Level 5 by December 2018.

Year 9 R
 eading, Writing and
Mathematics:
By December 2018
Reading - Based on last year’s
data (74% at or above the
expected level) 80% of all
students are beginning to work
at an early Level 5 stage of the
curriculum or higher by the end
of the year.
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All subjects will be required to report
against the strands of the curriculum in
Year 10.
In Years 11 - 13 reporting will be
against “NCEA Standards”.

who were not at the college for the
full academic year.
86.6% of students who completed a
fill academic course at Year 12
gained NCEA Level 2. ⅔ of students
who completed a full academic
course, but did not achieve NCEA L2,
gained NCEA L1. Of the cohort who
did not compete a full academic
course 50% completed NCEA Level 1,
36% were International students,
36% were students with learning
needs, 18% were domestic students
who were not at the College for the
full academic year.
74% of students who completed a
full academic course at Year 11
gained NCEA Level 1. 17% of
students who did not gain L1 were
International students, 31% of
students who did not gain L1 were
domestic students who were not at
the college for the full academic
year.
Additional data and Year 7 - 10 data
is provided at the end of this
document along with analysis and
evaluation.

Writing - Based on last year’s
data (52% at or above the
expected level) 75% of all
students are beginning to work
at an early Level 5 stage of the
curriculum or higher by the end
of the year.
Mathematics - Based on last
year’s data (47% at or above
the expected level) 65% of all
students are beginning to work
at an early Level 5 stage of the
curriculum or higher by the end
of the year.
Accelerate the learning of
students working more than
one curriculum level below the
expected level e.g. students
beginning to work at Level 3
will be beginning to work at
Level 4 by December 2018.
Year 8 R
 eading, Writing and
Mathematics:
By December 2018
Reading - Based on last year’s
data (52% at or above the
expected level) 70% of all
students are working at Level 4
of the curriculum or higher by
the end of the year.
Writing - Based on last year’s
data (47% at or above the
expected level) 65% of all
students are working at Level 4
of the curriculum or higher by
the end of the year.
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Mathematics - Based on last
year’s data (60% at or above
the expected level) 70% of all
students are working at Level 4
of the curriculum or higher by
the end of the year.
Accelerate the learning of
students working more than
one curriculum level below the
expected level e.g. students
beginning to work at Level 2
will be beginning to work at
Level 3 by December 2018.
Year 7 R
 eading, Writing and
Mathematics:
By December 2018
- 75% of all students are
beginning to work at an early
Level 4 stage of the curriculum
or higher by the end of the year
in Reading, Writing and
Mathematics.
Accelerate the learning of
students working more than
one curriculum level below the
expected level e.g. students
beginning to work at Level 2
will be beginning to work at
Level 3 by December 2018.

Analysis

Evaluation

We are relatively pleased with progress against this goal and believe we are
in a much stronger position in 2018 of knowing just where students are at in
their learning, supported by data.

The decision to move to roll based data has been detrimental for KVC and
does not provide for a level playing field. Bayfield High School is in a very
similar position to us. Such a decision does not take into account that we
are a magnet school for families with students who have, during their

See analysis data below

6

primary years, struggled both academically and behaviourally.
We believe we are recognised across the city for doing great work with these
students and families and as a result seem to be a draw card for them. We
also, along with Bayfield, draw in between 80 - 90% of the cities ORS funded
students. All of these students mentioned count in our data now and as a
result pull the percentage pass rates down. Other schools in our city, as well
as other decile 5 schools, will not necessarily have the same dynamics going
on in their schools.
We are doing a fantastic job in getting the number of students we do on a
pathway to success. However, we also freely admit that we could do better!
Our Year 11 or Level 1 NCEA results were certainly down on our target. This
was not altogether unexpected as this cohort have not been strong all the
way through from Year 7. Perhaps we could have anticipated this and been
more realistic in our target but we always like to be aspirational. Years 12
and 13 or Levels 2 & 3 were slightly higher than our targets which is very
pleasing. Further data is given at the end of this document along with Year
7 - 10 data.
In our reflections we believe students and families are not taking enough
ownership of their learning journey/NCEA pathway. As a result we are in
2019 undertaking two investigations:
1. Looking into our curriculum design in Years 9 & 10 to see if there might be
some merit in a more integrated approach which has shown to be successful
in our Alternative Education research as well as in several other schools
around the country.
2. Looking at Mentor and Tutor groups in the senior school where there is
more intensive monitoring and conversations/accountability around NCEA.
We will look at what other schools are doing before making a decision about
any changes. We would also like to see what possible changes may come
out of the the many review currently in play.
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Goal 2: To improve lines of effective communication with the school community
Current State: Over the past few years the school has sought to improve lines of communication and this has been largely successful with all
staff now using email effectively and wide use of Google docs as a means of sharing information.
The introduction of BYOD from Year 9 upwards has seen increased use of Google classrooms and various survey products to get feedback
from students. Parents are becoming more responsive to electronic communication.
A new website was developed and launched in 2017 and along with the opening up of a parent portal has seen higher levels of engagement.
In their last visit, ERO challenged us around student opinions on certain aspects of their learning and we recognise that we now need to take
our means of communication to another level. This will include providing means for feedback from students, parents and the community
through various platforms, e.g. surveys, facebook, website and other platforms; opening up parent portals so that students and parents can
access achievement data; seeking feedback from staff around wellness just as a few examples.
Target – b
 y the end of

Strategy

2018

Personnel/
Resources

Review

SMT w
 ill:
- Administer parent surveys
through survey monkey (or
some similar product) on key
issues, where data is required
for decision making purposes.
- c ontinue to develop the
student management system.
- continue to develop the
school’s social media sites in
an endeavour to raise the
profile of the school in the
public arena

Year 13 will:
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This s urvey will be developed by the SMT
in consultation with HODs.
The data collated from this will then be
used in the decision making process.
Where relevant it may be provided to the
Board.

Professional development will be provided
in a timely manner to all staff on how to
insert data and comments into the SMS,
as well as constructing and administering
a student survey.

All staff

Walk throughs

Digital
coordinator

Department mtg
minutes

Form teachers
TT staff
Appraisers
SMT
Board

Department reviews
Appraisals
Annual reports

Outcome
Multiple surveys have been
developed in Google Forms. Drafts
of these were run through the
management team as well as HOD’s
groups.
Surveys were conducted with all
students in all Year groups at the
beginning of term 2. The findings of
these surveys were then posted on
the student noticeboard and in the
staffroom and shared with the BOT.
Staff were asked to discuss these
with their form classes. Sevaral
common themes came through

- Complete an exit survey

Years 11 - 12 will:
- Complete a survey at the
end of the academic year
(late October) seeking
feedback from students on
whether the courses they
have just completed have
allowed them to achieve to
the best of their ability.
Office staff will:
- administer an exit survey of
all school leavers and staff
that includes a question about
how KVC prepared them for
their next step.
- in consultation with the SMT
develop electronic notification
systems
- assisted by the SMT develop
a method of mass
communication to the parent
community in case of
emergencies
ALL Teaching staff will:
- develop a means for
students to electronically
provide feedback on a
unit/topic and teaching and
learning using a package that
collates the data for them e.g.
me and my class, survey
monkey, etc.
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Access to the computer suites will be
made available to allow staff and students
the ability to complete this.
The data collated from various surveys
will be fed back to various groups
including SMT, HODs, staff, students,
community and Board for their
consideration.

which are discussed below in the
analysis and evaluation.
A staff survey was also conducted at
the beginning of term 2. The
findings of these were shared with
the staff both electronically as well
as posting them in the staff room
and shared with the BOT. Multiple
copies were left for reading in the
staffroom. A separate staff meeting
was held mid term to discuss the
common issues that arose.
A separate survey was conducted
with staff around the parent teacher
interviews. Some changes around
the start/finish time and
refreshments we made as a result.
The school has moved to an early
notification system called School
Links. Unexplained absences are now
notified via text message. A mass
communication via text is also active.
This has been used twice with good
success. The school facebook page is
also used in conjunction with the text
communication.
The exit survey for Year 13 and any
other leavers was refined and
administered. Again analysis of this
is below.

Analysis

Evaluation

We are very pleased with the outcome of this goal and believe it has very
much been met. All key stakeholders were surveyed and this will now
continue to be a regular part of operations at KVC. We also now have some
base data for comparison purposes. The feedback received has also alerted
us to some small changes in the wording of survey questions that might illicit
better or more accurate responses moving forward.

Student survey: We were again pleased at the responses from students and
felt these were something we could work with. As a result:
● The desire for more m
 ental health support - we added a talk by Mike
King about “looking after yourselves” to compliment the 2018 heath
programme.
● The desire for more m
 ental health support - for 2019 we have:
Booked in “Love me Nots” for Years 12 and 13, set aside a block of
time in the timetable for Year 12 and 13 students to receive health
education at least once a term and are planning to secure the
service of the “Mates and Dates” programme for other year levels.
● Students say - in 20129 we will endeavour to increase the profile of
the student council, as well as using the Students Leaders as a
conduit. Laminated photos of them will be posted in every corridor.
● PB4L - at our 2019 T/O day, staff were encouraged to focus on the
things student do right rather than wrong. This is an ongoing theme
for 2019 and falls under Strategic Goal 3.

Student survey: as part of this process staff were asked to discuss the
responses to the students surveys with their classes. The common areas
were:
- The desire for more mental health support.
- Students asking for more say in some of the decision making about the the
day to day operations of the school
- PB4L focusing on the things student do right rather than wrong.

Staff survey: t hree issues that arose were “workload, stress and wellbeing.”,
themes which are very much being collectively discussed around the country
and is coming through in some of the MOE reviews. As a result the SMT held
a targeted meeting on these topics, running several mini workshops on
triggers and ways to address these.
Parent interview survey: T
 hings to come out of this were:
● frustrations about the organisation of these interviews and the timing
● the content of discussions in these interviews
● possible confusion or misunderstanding about student reports; and
● an apparent lack of contact from teachers when things might not be
going as planned.

Staff survey: a
 s mentioned a series of small workshops within a staff
meeting were held to identify possible triggers and solutions. Many staff
commented about the positive way in which this was done. Things to come
out of this were:
● SMT providing another avenue, other than staff briefings, to relay
information about negative student behaviours.
● Less to be said about the financial pressure of the school in whole
staff settings.
● A continuation of reducing meeting times.
● More collaborative consideration being given to introduction and
implementation of change.
● Thought being given to how to make the reporting requirements
simpler and more user friendly
Parent interview survey:
● In 2019 consideration will be given to the interview structure, see Goal 2
in the Strategic Plan
● Staff will be given PLD for reports and interview discussions to ensure
they are meaningful and learning based. This might mean providing
some scripts
● Staff will be encouraged through out 2019 to make more contact with
home.
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Goal 3: To integrate the use of digital devices into teaching practice
Current State:
In 2017 the school introduced a trial digital class and made the decision to move to a digital platform across all of Year 9 in 2018. The school
has also purchased 12 Robotic kits to be used at a Junior College level.

Target – by the end of
2018

Strategy

Personnel
Resources

Review

Outcome

ALL Yr 9 teaching staff of core
subjects will:

All Year 9 students will be required to
bring a digital device, Chromebook or
laptop to school each day.

BYOD

Teacher, student
and parent
surveys

99% of students had a device to use
in class.

- seek to engage students in
their studies through the use of
Chromebooks or similar devices,
making use of the various
programmes and platforms
available to enhance student
learning
ALL Yr 7 & 8 students will
complete a Robotics Module.
Students at different year level
can engage with Robotics
through club activities.

These devices will have suite of
programmes loaded that will be used
across multiple curriculum areas.
Staff will form departmental cluster
groups for PLD purposes around the
digital platform. Regular meetings will
take place (may occur in dept mtgs).
Students will engage in the use of Google
classrooms as well as other programmes.
Students and staff will also be
encouraged to make use of free
educational websites.
Robotic kits purchased and used in Years
7&8

a bank of 10
back-up
Chromebooks
PLD and mtg
time

Assessment data

Some classes embraced BYOD and
the devices were used regularly.
Other class struggled to use devices
as classroom management became
an overriding issue.
The 10 loan laptops were used
regularly and ensured that all
students at Year 9 were able to
access a digital device.
Use of the Education Perfect site was
greatly increased, especially in the
areas of Maths and Science.
Robotics at Year 7 & 8 was well
received
PD for teachers was difficult to fit in
as time quickly ran short. Setting
aside the time needed for teachers
to learn about and get comfortable
with a digital platform is not
currently available.
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Analysis

Evaluation

This goal was partially achieved. Though the availability of and access to
digital devices for students has been a success, there were 3 key areas that
remained a barrier to full implementation.

Though the we have greatly increased the access to digital devices in the
classroom, we are still have a long way to go to full integration.

1. Some students found it difficult to manage their behaviour when on
a device. They would access other sites and games instead of doing
the work. This would often result in disruption to other classmates.
Teachers were often forced to limit the use of devices in class to
mitigate this issue.
2. Teachers were not confident of delivery a fully integrated course and
so their use of the device was inconsistent. This added to the above
issue as the students did not have a routine to combat the
distraction of using other websites.
3. Though PLD time was allocated and used, time pressures often
reduced its effectiveness. It was also difficult to find times when all
BYOD teachers were free and so the support for teachers was not at
the level it needed to be.
No feedback was sort at the end of last year so we have no people voice.
The overall implementation level of BYOD in class was generally poor and so
assessment data would not have given us any meaningful feedback.
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For integration to occur, teachers will need to be capable of using devices as
part of their teaching approach instead of using them as just an add on to
what they already do.
Though PD is an important part of upskilling teachers to give them the
confidence to use devices in the classroom, the key issue will be the
changing in the approach to their teaching.
Teachers need to think about how they can use devices as a normal part of
their teaching approach and how this will allow them to deliver better
outcomes for their students.
This is a process that will take time, especially in the current environment as
teachers are struggling with workload issues.
Considerable support has already been put in place in 2019 for staff to upskill
and feel more confident in the use and delivery in a BYOD setting. We are
already noticing a significant shift form 2018.

Kaikorai Valley College: Annual Goals
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BoT = Board of Trustees
TiC = Teacher in Charge
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Goal 4: To provide a safe and caring environment
Current State: For many years KVC has promoted itself as a safe and caring school. However, when we conducted a survey earlier in 2016 a
small minority of the student body indicated some occasions where they were not comfortable in the school setting. Anecdotal feedback from
the school counsellor also indicates some cases of bullying. In 2017 pastoral referrals were up dramatically suggesting we need to take a look
at our PB4L strategies, as well as just what staff are recording. We had a significant number of recidivist offenders e.g. 21% with more than 3
pastoral referrals in a year, up from 9% the previous year.
Under the new health and safety legislation we would also like to pay closer attention to staff wellness.
Target – by the end of

Strategy

Personnel/
Resources

Review

Outcome

- Blue incident forms will drop
by at least 20% from 2017.

Professional development will be provided
around PB4L strategies as well as
restorative conversations. This will be
launched on a teacher only day early in
the school year and followed up with
regular lessons provided to form teachers

All staff

Student surveys

Pastoral team

Pastoral data

Several PLD sessions have been run
with the teaching staff around
PB4LSW strategies. These have
happened each term so far =with
staff being asked to share good
practice.

2018

- there will be a refocus on
PB4LSW strategies
- check in check out (Tier 2
PB4L) processes will be
implemented for selected Tier
2 students
- senior pastoral team
meetings will be restructured.
- more education around
bullying will be provided to
students

Check in - check out strategies will be
implemented with identified Tier 2
students to mentor these students on a
daily basis
A new structure of year level meetings
implemented for Yrs 11 - 13.
Teachers will be further encouraged to
call home
The school will continue to promote
activities such as peer support, house
captains, etc that sees interaction across
year levels with seniors in a mentoring
role.
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PB4LSW team
Form teachers
Deans
Appraisers
OYWT
CYFS
SMT
DSSP
Board

Year level meetings
Number of self
referral to GC
Data to the Board
Stand-down and
suspension
numbers

A formal launch was done in a full
school assembly at the beginning of
the year. At this launch a student
video was launched that then went
viral on facebook.
Checkin checkout strategies are
being used with tier three offenders
and limited success. We suspect if
these were not in place things would
well and truly unravelled for these
students by now so we are keeping
them engaged in school as a result.

Principal to address bullying to whole
school. Conscious effort by DPs and AP
to discuss on a regular basis in
assemblies.
- staff wellness strategies will
be implemented

Clarifications around d
 efinitions and
reporting process every term. Students
could be surveyed annually on levels and
understanding of bullying.
The SMT will explore w
 ellness strategies
to foster a collegial environment and try
to decrease staff workload throughout the
year.
Staff will be advised once per term of the
EAP provisions.

The new structures in year level
meetings are providing for a much
better flow of information along with
less wasted time. Discussions are
much more focused and informative.
Senior form teachers are now taking
on far more responsibility for their
classes and as a result are much
better informed about the students
and their academic and behavioural
progress.
The principal has addressed the
whole school assembly on two
separate occasions about bullying
and it not being OK. At these
assemblies the process for reporting
bullying was explained. This has also
be addressed in the school
newsletter.
At the beginning of this year all
students were spoken to about
looking out for each other and trying
to recognise the signs of those who
may be struggling. This was also
done at a staff briefing. An insert
was produced to put into the student
diaries, once again providing a
discussion opportunity.
With the murder of an ex-pupil and
the subsequent suicide of her
mother, the school and staff have
been spoken to about grief, about
wellness and how to look out for
each other. There have been many
instances where we have referred to
the various support agencies
available to staff, including EAP.
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Mike King presentation to staff and
students from Y9-13 following
feedback from students for greater
mental health education.
Attitude performance to all Year
levels about self-esteem and choices.
3 Teacher only days to support
professional learning.
Morning tea and lunch provided for
staff, Dinner provided at interviews.
Staff PRIDE draws every Friday.
House morning teas, Yr 13/Staff
morning teas.
Further education in assemblies and
formtimes around reporting bullying,
incidents and concerns.
Visual displays raising awareness of
bullying in every block.
Fun (dress-up) mufti days to
encourage participation and fun with
staff and students.
Bullying awareness posters up in
each block. Discussions about
terminology and how to report issues
or concerns.

Analysis

Evaluation

A majority of this goal has been successfully achieved. This leaves the
school in a stronger position to be making decisions based on reliable
information.

On the whole very good outcomes.

Student, staff and parent surveys allowed us to use the voice of our people
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We still had a number of stand downs, however, information gathered
through our pastoral system and strong relationships with external agencies,
allowed us to make informed decisions.

to help inform decisions and initiate some programmes, such as the Mike
King presentation, that helped to address areas students felt they wanted
extra support in.

Staff and student well-being continues to be an area where we are striving to
provide extra support. New initiatives are planned and external support has
been sought as well as staff and student voice.

Well being of staff and students is an area we are constantly working on and
new initiatives have been tried and plans are in place to further enhance this
in 2019.

We continue to provide a consistent, clear message in how to deal with,
report and minimise bullying. In 2018, signage was used in class as well as
communication through assemblies and school newsletters.

The new pastoral meeting system at Y9-13 is working very well and time is
being well utilised by all in attendance. Staff are working collaboratively and
are well-informed.
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Appendices:  Graphs of Achievement Results for Curriculum OTJs at Year 7 & 8 2018
Overall Teacher Judgements: Mathematics
Curriculum
Level

Below 3

Early 3

At 3

Early 4

At 4

Early 5

At 5

Total:

Year 7

3

2

13

38

13

0

0

69

Year 8

2

1

13

12

38

0

0

66

Overall Teacher Judgements: Mathematics (Gender)
Curriculum
Level

Below 3

Early 3

At 3

Early 4

At 4

Early 5

At 5

Total:

Year 7
(female)

1

2

7

16

2

0

0

28

Year 7
(male)

2

0

7

21

11

0

0

41

Year 8
(female)

0

0

8

8

22

0

0

38

Year 8
(male)

2

1

5

4

16

0

0

28
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Overall Teacher Judgements: Mathematics (Maori and Pacific Peoples)
Curriculum
Level

Below 3

Early 3

At 3

Early 4

At 4

Early 5

At 5

Total:

Year 7

0

0

4

3

3

0

0

10

Year 8

0

0

4

2

5

0

0

11

Overall Teacher Judgements: Reading
Curriculum
Level

Below 3

Early 3

At 3

Early 4

At 4

Early 5

At 5

Total:

Year 7

3

2

13

38

13

0

0

69

Year 8

2

3

8

11

32

8

2

66

At 5

Total:

Overall Teacher Judgements: Reading (Gender)
Curriculum
Level
19

Below 3

Early 3

At 3

Early 4

At 4

Early 5

Year 7
(female)

0

4

7

4

13

0

0

28

Year 7
(male)

3

3

10

12

12

1

0

41

Year 8
(female)

0

2

3

7

17

8

1

38

Year 8
(male)

2

1

5

4

15

0

1

28

Overall Teacher Judgements: Reading (Maori and Pacific Peoples)
Curriculum
Level

Below 3

Early 3

At 3

Early 4

At 4

Early 5

At 5

Total:

Year 7

1

1

2

1

5

0

0

10

Year 8

0

2

2

2

5

0

0

11

Overall Teacher Judgements: Writing
Curriculum
Level

Below 3

Early 3

At 3

Early 4

At 4

Early 5

At 5

Total:

Year 7

4

8

19

27

11

0

0

69

20

Year 8

4

4

13

7

32

4

2

66

Overall Teacher Judgements: Writing (Gender)
Curriculum
Level

Below 3

Early 3

At 3

Early 4

At 4

Early 5

At 5

Total:

Year 7
(female)

1

3

7

15

2

0

0

28

Year 7
(male)

3

5

11

14

8

0

0

41

Year 8
(female)

0

3

6

3

22

2

2

38

Year 8
(male)

4

1

8

4

10

1

0

28

Overall Teacher Judgements: Writing (Maori and Pacific Peoples)
Curriculum
Level

Below 3

Early 3

At 3

Early 4

At 4

Early 5

At 5

Total:

Year 7

1

1

2

4

2

0

0

10

Year 8

0

2

3

1

3

2

0

11
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Year 7 students should be beginning to work at Level 4 of the curriculum and Year 8 students should be
working at Level 4 by the end of the year.

Analysis
Reading and Mathematics results have risen in recent years and more children are working at or above the expected level. There
are still a large number of students working below the expected level for writing, but an increased focus on writing and a teaching
as inquiry approach across the Junior College into writing practice has yielded some good results. More students are working at or
above the expected level and those who are yet to meet these targets are making consistent progress.
Although we have low levels of Māori and Pasifika students these results, while wide ranging, are very pleasing, particularly at Year
7 where some of these students are top achievers.
Intervention programmes for priority learners and extension opportunities have been successful and individuals involved in these
groups have had significant success. Our Mathematics extension programme has been particularly successful and we have a very
keen, diligent group of high performing mathematicians progressing through to Year 9.

Evaluation
Following 2018’s progress in writing a number of different strategies are being employed across clashes in 2019. Explicit grouped
teaching is continuing in various forms across all three areas of mathematics, reading and writing. Interventions for literacy are
happening twice weekly for target groups from each class. We have decided to focus on students working slightly below the
expected level as a little extra boost is all that is required to lift their achievement.
Mathematics groups will again be streamed. This model has allowed all children to experience success at their level and allows
teachers to focus on a reduced range of abilities. Teacher Aide time is dedicated to the learning support groups and this will
continue.
We are using some new assessments to help us make better informed OTJs in 2019 and we found we needed to have more
clearly defined times for enter assessments to track on our student management system, EDGE. In 2018, we did less collaborative
marking than is ideal and times have already been calendared to address this in 2019.
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Year 9 e-asTTle Results END 2018

Reading
All Students

Number

Percentage

Above Expected Level

5B and Above

11

21%

At expected Level

4a

20

39%

Below Expected Level

3B - 4P

28

27%

Well Below Expected Level

Below 3B

6

13%

Number

Percentage

Above Expected Level

5B and Above

3

33%

At expected Level

4a

1

11%

Below Expected Level

3B - 4P

4

44%

Well Below Expected Level

Below 3B

1

11%

Number

Percentage

1

50%

Māori Students

Pasifika Students
Above Expected Level

5B and Above

At expected Level

4a

-

0%

Below Expected Level

3B - 4P

1

50%

Well Below Expected Level

Below 3B

-

0%

Number

Percentage

Above Expected Level

Male Students
5B and Above

3

10%

At expected Level

4a

12

39%

Below Expected Level

3B - 4P

14

45%

Well Below Expected Level

Below 3B

2

6%

Number

Percentage

8

24%

Female Students
Above Expected Level

5B and Above

At expected Level

4a

8

24%

Below Expected Level

3B - 4P

14

42%

Well Below Expected Level

Below 3B

4

12%

23

Total

67

Total

9

Total

2

Total

31

Total

34

Analysis:
Unfortunately, none of the targets were met. I believe that 60% at or above is still a positive result and they remain aspirational targets. At Year 9 there were
three mixed ability classes and no learning support class. BYOD was implemented across all Y9 classes. The analysis in the table above is based off the asTTle
Reading Assessment. In 2018, the English department made the decision to include the assessment as part of the exam. This saw a much better percentage
completion rate than previous years.
Male and female achievement rates were very similar in being at or above the expected level but there are double the number of female students who work at
above the level. Generally, female students both enjoy reading more and are faster at it. There are 3 ORS funded male students who do not sit asttle and are
not included in the results. These 3 boys are emergent readers.
55% of the (small) Māori cohort are not performing well. This needs to be addressed.
Many of the students who are below or well below have learning needs that make reading progress very difficult for them. For example, students with dyslexia,
dysgraphia and ADHD. Mixed ability classes were even more mixed without a learning support class this year. One of the classes had ORS funded students who
could not read. Clearly our goal for all our students is to make progress over the year. When students have an SLD (Specific Learning Difficulty) in reading or
writing, as those in the learning support class had, even expected progress let alone accelerated progress is extremely difficult. Overall, in Year 9 2017 though,
60% of the students achieved at or above the expected (aspirational) curriculum level in reading, a number of them in the Well Above category. A number of our
Māori and Pasifika students are still not achieving at a high Level 4/Level 5 reading level, although several of our Year 9 Māori students are particularly strong
readers, which is excellent to see.
Evaluation:
In 2019 we should be more realistic in the setting of targets, concentrating on those students who are below the expected level (priority learners). As a
department we will look at strategies to accelerate their learning to lift them closer to achieving at the required standard. Schoolwide literacy PLD may help here.
There has been development of close reading resources. Much of what a student learns and retains is linked to what life is life at home. Whether reading is
valued and modeled and what kind of access there is to books. The school will attempt to encourage and support family/whānau to put in place more reading in
the home and from a wider range of sources. Perhaps the Māori and Pasifika senior Student Leaders could encourage reading throughout the junior years
through assembly or newsletter slots, also highlighting publications of special interest to Māori and Pasifika students and communities?
This also raises the idea of time. To make real gains with a mixed ability class of 20-30 students, we may well need to spend the whole 4 English periods per
week on this. As a department, we have decided to continue to devote the bulk of our 4 hours a week to reading and writing as there are obviously real needs
here. The flip side is pitching it at a level that still keeps teenage students engaged.

Now that all Year 9 classes are required to have a device/laptop it may be useful to re-investigate computerised reading systems such as the Lexile system, which
are also individualised for the student, which helps staff with differentiation. There is a cost involved in these programmes but the results may well be worth the
investment.
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Year 10 e-asTTle Results END 2018

Reading
All Students

Percentage

Above Expected Level

5A and Above

9

13%

At expected Level

5B – 5P

23

33%

Below Expected Level

4B- 4A

30

43%

Well Below Expected Level

Below 4B

7

10%

Number

Percentage

Māori Students

Above Expected Level

5A and Above

-

0%

At expected Level

5B – 5P

3

27%

Below Expected Level

4B- 4A

7

64%

Well Below Expected Level

Below 4B

1

9%

Number

Percentage

Pasifika Students
Above Expected Level

5A and Above

-

0%

At expected Level

5B – 5P

-

0%

Below Expected Level

4B- 4A

4

80%

Well Below Expected Level

Below 4B

1

20%

Male Students

Number

Percentage

Above Expected Level

5A and Above

8

22%

At expected Level

5B – 5P

10

27%

Below Expected Level

4B- 4A

16

43%

Well Below Expected Level

Below 4B

3

8%

Number

Percentage

Female Students

25

Number

Above Expected Level

5A and Above

1

3%

At expected Level

5B – 5P

13

41%

Below Expected Level

4B- 4A

14

44%

Well Below Expected Level

Below 4B

4

13%

Total

69

Total

11

Total

5

Total

37

Total

32

Analysis:
Similar to Year 9, unfortunately none of the targets were met and they remain aspirational targets. At Year 10 there were four mixed ability classes and no
learning support class. This analysis is based off the asTTle Reading Assessment. In 2018, the English department made the decision to include the assessment
as part of the exam. This saw a much better percentage completion rate than previous years.
The HoD did ask the 3 literacy PLD facilitators for examples of best practice for accelerating all students and especially strategies targeted at Māori and Pasifika
students, there were never any resources/workshops/guidance provided around this specifically.
Overall students’ vocabulary is also lower than it should be. This would indicate limited wide reading as well as discussion at home. The importance of these
things will again be highlighted at student/parent/teacher conferences.
It is perhaps worth noting that the progression from Curriculum Level 4 to Level 5 is difficult for many students (nationally, not just at Kaikorai Valley College). If
we look at the figure for all Year 10 students now working within Level 4 or above by the end of the year overall it is 72%.
Māori students are not performing strongly.
Evaluation:
In 2018 should we be more realistic in the setting of targets, concentrating on those student who are below the expected level (priority learners). As a
department we will look at strategies to accelerate their learning to lift them closer to achieving at the required standard including the computerised reading
programme - still being investigated by the HoD.
The HOD has spent a lot of time looking at (looking for) case studies about what works to engage and accelerate our priority learners. The only ones that I
could find were based at primary schools and involved a lot of whanau involvement. This tends to be harder to achieve at High School level.
There continues to be development of close reading resources. The school will attempt to encourage and support family/whānau to put in place more reading in
the home and from a wider range of sources. Librarian Mrs Downes has figures showing that more and more students are taking books out of the library for
personal reading, which is encouraging data.
Reading resources at appropriate levels but which are engaging for secondary students continue to be sourced where possible, and adapted as able. Integrating
reading with writing can be a positive way to scaffold students’ understanding and support their understanding.
As last year, to make real gains with a mixed ability class of 20-30 students, we may well need to spend the whole 4 English periods per week on literacy skills.
As a department, we have decided to devote the bulk of our 4 hours a week to reading and writing as there are obviously real needs here. The flip side is
pitching it at a level that still keeps teenage students engaged and also allows for extension of our able and gifted students.
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Year 9 Formal Writing
All students (69)

Number

Percentage

Above Expected Level

5

8

12%

At expected Level

4

44

68%

Below Expected Level

3

17

25%

Well Below Expected Level

Below 3

0

%

Number

Percentage

Above Expected Level

5

1

11%

At expected Level

4

2

22%

Below Expected Level

3

6

66%

Well Below Expected Level

Below 3

Māori students

Number

Percentage

Above Expected Level

Pasifika students
5

1

50%

At expected Level

4

1

50%

Below Expected Level

3

Well Below Expected Level

Below 3

Analysis:
This goal is very close to being met with 80% at or above the expected level. This is a marked improvement from previous years. The department continues to
make writing the primary focus for junior students this year.
Māori students are not performing as well as the wider cohort with only 33% being at or above the expected level compared with 80% at or above
Editing of work continues to be a key issue even though it is taught explicitly and practised. Students are making very small gains given the amount of time that
is put in and often the rules, corrections, spelling errors just ‘don’t stick’. While we focus primarily on ideas - very poor editing (where meaning is lost) will result
in a lower level of achievement. Students are not coming into the high school (or the college) with a solid grounding in editing and grammar.
Making accelerated progress is difficult. Most of the students who need the accelerated progress are students with below average IQ. This is not deficit thinking
- it is the reality. Teachers are still implementing writing best practice and other strategies. I made a special workbook for students to take home. I discussed it
with parents. I targeted students in class. 2 boys in particular who made gains but only small ones (such as remembering capitalisation). Teachers will keep
implementing strategies and trying out new ideas.
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Evaluation:
Teachers will keep implementing strategies and trying out new ideas. Several members of the department used Education Perfect regularly with their classes.
Writing is a continued department focus for 2019. The department found few gains from the school wide PLD inquiry into writing.
We have developed a skills’ checklist so that students can mark off physically when we are practising proofreading skills.
The whole staff need to remember that literacy is a school wide area of responsibility. I am hoping that some insights have been gained from the inquiry
projects in 2018.
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Year 10 Formal Writing
All students

Number

Percentage

Above Expected Level

6

2

3%

At expected Level

5

8

14%

Below Expected Level

4

28

48%

Well Below Expected Level

Below 4

20

34%

Number

Percentage

Māori students

Above Expected Level

6

At expected Level

5

4

36%

Below Expected Level

4

2

18%

Well Below Expected Level

Below 4

5

45%

Number

Percentage

Pasifika students
Above Expected Level

6

0

At expected Level

5

1

20%

Below Expected Level

4

3

60%

Well Below Expected Level

Below 4

1

20%

Analysis:
This is a small cohort with 4 mixed ability classes and no learning support class. The mixed ability classes had one quite capable class, however, the other 3
were low overall.
These results are not as high as we would like. Writing is still the key focus for Y9 and 10. We have reflected this by streamlining our reports and focusing on
reading and writing.
While many students will continue to make positive gains in areas, some of these students will never get higher than L3. This is reflected in the difference
between Y9 results and Y10.
Editing of work continues to be a key issue even though it is taught explicitly and practised. Students are making very small gains given the amount of time that
is put in and often the rules, corrections, spelling errors just ‘don’t stick’. While we focus primarily on ideas - very poor editing (where meaning is lost) will result
in a lower level of achievement. Students are not coming into the high school (or the college) with a solid grounding in editing and grammar.
Evaluation:
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Writing is a department wide focus for 2018.
We have developed a skills checklist so that the students can mark off physically when we are practising proofreading skills.
The whole staff need to remember that literacy is a school wide area of responsibility.
This also raises the idea of time. To make real gains with a mixed ability class of 20-30 students, we may well need to spend the whole 4 English periods per
week on this. As a department, we have decided to devote the bulk of our 4 hours a week to reading and writing as there are obviously real needs here. The
difficulty is pitching it at a level that still keeps teenage students engaged.
We need to look at the gains of the Y9 classes and see if there is anything that we can change with our Y10 students.
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Mathematics Curriculum Levels 2018
It is expected Year 9 students should be operating at Level 4 of the curriculum and Year 10 students operating at Level 5 across all
the Mathematical strands.

Yr9

201
8
201
7
201
6

MALE %

FEMALE %

MAORI %

PASIFIKA %

ESOL %

37 students 2018

39 students 2018

13 students 2018

3 students 2018

2 students 2018

-

at

+

-

at

+

-

at

+

-

at

+

-

at

+

-

at

+

38

43

18

41

46

13

36

38

26

54

30

16

33

67

0

50

0

50

31

50

19

34

44

22

28

56

16

26

74

0

0

100

0

0

0

100

24

56

20

25

50

25

26

58

16

13

74

13

0

100

0

0

0

100

Yr10
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ALL %
76 students 2018

ALL %

MALE %

FEMALE %

MAORI %

PASIFIKA %

ESOL %

78 students 2018

45 students 2018

34 students 2018

12 students 2018

3 students 2018

2 students 2018

-

at

+

-

at

+

-

at

+

-

at

+

-

at

+

-

at

+

201
8

58

40

2

53

44

3

62

35

3

83

17

0

67

33

0

50

0

50

201
7

28

55

17

30

55

15

26

55

19

19

81

0

0

100

0

0

0

100

201
6

36

58

6

37

53

10

35

52

13

50

25

25

0

100

0

0

0

100

Performance
target set for
2018 for Year 9

Analysis

Evaluation

Mathematics - Based
on last year’s data
(47% at or above
the expected level)
65% of all students
are beginning to
work at an early
Level 5 stage of the
curriculum or higher
by the end of the
year.

In 2018 the Year 9 cohort
achieved 61% at level 4 or
above. Whilst this is below
our target taking into
consideration our cohort
this gives us a good base
to build from.

A slightly disappointing set of results from this
cohort. Unfortunately, none of the targets were met.
We believed they were set too high for the current
cohort and this was borne out by the data. They
remain aspirational targets.

By knowing our students and their
backgrounds, aspirations and priority
knowledge we can set sensible
achievable goals.

Many of the students who are below or well below
have learning needs that make Mathematical
progress very difficult for them. Our learning
support class this year was made up of extremely
needy students, including some with intellectual
disabilities a step above ORS funded students.
Clearly our goal for all our students is to make
progress over the year. Overall, in Year 9 2018
though, 61% of the students achieved at or above
the expected (aspirational) curriculum level in
reading, a number of them in the Well Above
category 18%.

We need to keep our eyes on our priority
learners and through sensitive planning,
discussions and mentoring further meet
the needs of these learners.

To have the same
percentages of
Māori and
Pasifika students
working a level 4
or above i.e. at
the expected
curriculum level
as the Year 9
cohort.

In 2018 the Year 9 cohort
achieved 61% at level 4 or
above with Māori students
achieving 46% at level 4 or
above and Pasifika
students achieving 66% at
level 4 or above.

A number of our Māori and Pasifika students are still
not achieving at a high Level 4/Level 5 Mathematics
level, although several of our Year 9 Māori students
are particularly strong Mathematicians, which is
excellent to see. Our Pasifika students achieved
achieving 66% at level 4 or above which is above
expectation.
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Next Steps

To have the same
percentages of
ESOL working
level 4 i.e. at the
expected
curriculum as the
Year 9 cohort.

In 2018 the Year 9 cohort
achieved 61% at level 4 or
above with the ESOL
cohort achieved 50% at or
above level 4

Performance
target set for
2018 for Year 10

Analysis

Mathematics - Based
on last year’s data
(72% at or above
the expected level)
80% of all students
are beginning to
work at an early
Level 5 stage of the
curriculum or higher
by the end of the
year.

We achieved 42% at level
5 or above.

Evaluation

This result is extremely disappointing. This is a
smallish cohort with 4 mixed ability classes. The
mixed ability classes had students of very low
ability overall.
Individual students from the learning support class
did make a lot of progress but still stay in the below
or well below group. While many students will
continue to make positive gains in areas, some of
these students will never get higher than L3. This is
reflected in the difference between Y9 results and
Y10.
While we focus primarily on skills, particularly
number and algebraic reasoning - this may have will
resulted in a lower level of achievement. Students
are not coming into the college with a solid
grounding in number

To have the same
percentages of
Māori and
Pasifika students
working at level 5,
the expected
curriculum level.
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In 2018 the year 10 cohort
achieved 42% at level 5 or
above with Māori students
achieving 17% at or above
level 5 Pasifika students
achieving 33% at or above
level 5.

Again a disappointing set of results from this
cohort. In 2019 should we be more realistic in the
setting of targets, concentrating on those student
who are below the expected level (priority
learners).

Next Steps

By knowing our students and their
backgrounds, aspirations and priority
knowledge we can set sensible
achievable goals.
NCEA Level 1 assessments are set at
Level 5 and/or Level 6 or of the
curriculum and the majority of our
students should achieve the standards
within their courses. Teachers will
continue to support their students to
reach their potential.

To have the same
percentages of
ESOL working
level 5 i.e at the
expected
curriculum level.
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In 2018 the year 10 cohort
achieved 42% at level 5
with ESOL cohort achieved
50% at level 5 or above.

NCEA Roll Based Data for Domestic Students
Level 3

Males

Females

Total

Pass Rate

16/33
48%
2
7
10/33
30%
2

12/27
44%
2
3
9/27
33.3%
1

28/60
46.7%
4
10
19/60
31.7%
3

Males
24/39
61.5%
1
4

Females
27/35
77%
1
4

Total
51/74
68.9%
2
8

Males
23/42
54.7%
1
6
32/42
76.1%
30/42
71.4%

Females
18/27
66.6%
0
6
25/27
92.5 %
24/27
88.9%

Total
41/69
59.7%
1
12
57/69
82.6%
54/69
78.2%

Endorsed with Excellence
Endorsed with Merit
University Entrance
Scholarships
Level 2
Pass rate
Endorsed with Excellence
Endorsed with Merit
Level 1
Pass Rate
Endorsed with Excellence
Endorsed with Merit
Literacy
Numeracy

35

36

37

38

39

NCEA Results for participating International Students
Level 3

Total

Pass Rate

7/8
87.5%
0
2
4/8
50%
0

Endorsed with Excellence
Endorsed with Merit
University Entrance
Scholarships
Level 2
Pass rate
Endorsed with Excellence
Endorsed with Merit
Level 1
Pass Rate
Endorsed with Excellence
Endorsed with Merit
Literacy
Numeracy
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Total
7/10
70%
1
1
Total
2/3
66.6%
0
0
2/3
66.6%
2/3
66.6%

NCEA Results for all Participating Domestic and International Students
Level 3

Males

Females

Total

Pass Rate

22/27
81%
13/17
76%

13/17
76%
10/13
77%

34/44
79.5%
23/30
76.6%

Level 2
Pass rate

Males
27/36
69%

Females
31/31
100%

Total
58/67
86.6%

Level 1
Pass Rate

Males
24/33
73%
31/33
94%
29/33
88%

Females
19/25
76%
24/25
96%
24/25
96%

Total
43/58
74%
55/58
95%
53/58
91%

University Entrance

Literacy
Numeracy

NCEA Results for all Domestic and International Students Percentages
Participation
Level 3
University Entrance
Level 2
Level 1

41

Male
81
76
69
73

Female
76
77
100
76

Roll Based
Total
79.5
76.6
86.6
74

Male
55
32.5
57.2
52.2

Female
44.8
34.5
62.0
65.5

Total
50.7
33.3
59.8
57.3
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% of Students Who
Complete Year 11 and gain NCEA Level 1

2010
80
80

2011 2012
87
79

2013

80

80

87
Complete Year 11 and gain Level 1 Literacy

90

88
90

96
Complete Year 11 and gain Level 1 Numeracy

95

95

Complete an academic Year 13 course and gain UE
[i.e. at least 4 approved subjects]
All Māori student leavers who complete Year 11 will
achieve at least NCEA Level 1
All Pasifika student leavers who complete Year 11
will achieve at least NCEA Level 1.

43

75

90
95

85

84
75

92

77
80

93
94

95

80
75

76

91

98

71
Complete Year 12 and gain NCEA Level 2

80
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HIGHEST QUALIFICATIONS FOR DOMESTIC LEAVERS 2018
YEAR 13
(60 leavers)
M = 34 F = 26
UE

This includes those who leave during the year.
YEAR 12
YEAR 11
(14 leavers)
(13 leavers)
M= 7 F= 7
M= 9 F= 4

M
F
Level 3 M
F

10
9
16
12

0

0

0

0

Level 2 M
F

11
10

M 1
F 3

0

Level 1 M
F

1
1

M 3
F 6

M 2
F 0

Nothing M
F

1
1

M 4
F 1
The two male students had very
high learning needs. 1 male and 1
female students were ORS funded.
1 male student was attending
Alternative Education.

M 7
F 4

Excluding 7 ORS funded students

Leavers Destinations:
2- transferred to new school.
3 - Alternative Education.
3 -Tertiary Education
2- Paid employment
0- End of schooling
4 - Unknown

44

1 student had several discipline
issues and left for a alternative
pathway.
3 students had extremely high
truancy.
3 students left when turning 16
Leavers Destinations:
3- transferred to new school.
2 - Alternative Education.
1 - Paid employment
2- End of schooling
4- Unknown

OVERVIEW OF MĀO
 RI AND PASIFIKA STUDENT ACHIEVEMENT AT NCEA IN 2018
Year 11

Māori
5/9 students gained NCEA Level 1.
2 students did not complete a full year.

Year 12

8/10 students gained NCEA Level 2
1 student is attached to the Brathwaite
Centre.
The student who did not gain level 2 was
only 1 credit short.

Year 13

0/4 students gained NCEA Level 3
1 Student gained L2
1 Student left for full time employment
2 students gained pre trade skills
through and OSTC course

Pasifika

2/2  students gained NCEA Level 1.
1 Student gained L1 with Merit
3/4 s tudents gained NCEA Level 2
The student who did not achieve was
part of a priority student mentoring
group
2/3 students gained NCEA Level 3
1 Student had learning needs but
gained level 2

Year 13 Targets
Years 13
By the end of December 2018
- 80% of students who complete a full academic course, i.e.
Studying 5 or more Level 3 NCEA subjects, will gain NCEA Level
3
- The remaining 20% will leave with qualification that matches
their ability.
95% of students leaving in Year 13 will go into gainful
employment, further training or tertiary studies.

79.5% of students who complete a full academic course in year
13 gained NCEA Level 3.

Met

All but three of the entire year 13 cohort left with at least NCEA
level 2. (Excluding ORS funded students)
One of the students had high learning needs, one was a teen
parent with high learning needs, and the third was an
International Student.
97% of students who have identified their next steps, have
gone into gainful employment, further training or tertiary
studies. & students have not identified their next step.

Met

Year 12 Targets
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Met

Years 11 - 12
By the end of December 2018
- 85% of students who complete a full academic course, i.e.
Studying 5 or more approved subjects will gain NCEA at their
targeted level.
 ⅔ of those who did not gain a qualification will complete their
qualification in the following academic year.

The remaining ⅓ of those who did not gain a qualification will
gain v aluable s kills that allow them to transition to further
training or employment.

Years 11 - 12
By the end of December 2018
- 85% of students who complete a full academic course, i.e.
Studying 5 or more approved subjects will gain NCEA at their
targeted level.

⅔ of those who did not gain a qualification will complete their
qualification in the following academic year.
The remaining ⅓ of those who did not gain a qualification will
gain v aluable s kills that allow them to transition to further
training or employment.
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86.6% of students who completed a fill academic course at year
12 gained NCEA Level 2.

Met

2/3 of students who completed a full academic course, but did
not achieve NCEA L2, gained NCEA L1.

Met

Of the cohort who did not compete a full academic course 50%
completed NCEA Level 1, 36% were International students,
36% were students with learning needs, 18% were domestic
students who were not at the College for the full academic year.
All students in year 12 had completed the year 12 work
experience module to gain skills for employment.
All but one of domestic students those who did not gain Level 2
in 2018 were part of the Skills for Employment course, or other
outside courses through Gateway and Star type programmes.
Year 11 Targets
74% of students who completed a full academic course at year
11 gained NCEA Level 1.

Met

Not Met

17% of students who did not gain L1 were International
students, 31% of students who did not gain L1 were domestic
students who were not at the college for the full academic year.

Nine of the students who did not gain a qualification have left
school and are continuing their education elsewhere. The others
are studying a mixed level course in order to gain level 1.
All students are participating in Work experience module this
year. 75% of the domestic students who did not gain level 2
are in the Skills for Employment Course.

Met

Met

47

OTHER 2018 DATA
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BoT Chair’s Signature:
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Principal’s:
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