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Kaikorai Valley College: Annual Goals 
 
KVC = Kaikorai Valley College  SMT = Senior Management Team         BoT = Board of Trustees   
HoD = Head of Department  SCT = Specialist Classroom Teacher        SAF = Specialist Assessment Facilitator 
 
Goal 1:  To set specific, measurable targets for achievement across the school, with particular focus on priority learners, and monitor these to 
ensure groups and individuals have made measurable progress. 

 

Current State:  For the previous 4 years percentage targets have been set for each year level against National Standards, Curriculum levels 
and NCEA.  After a recent ERO visit, we would like to make some changes that will allow us to show a progression of learning from Years 7 – 
10 in the areas of Mathematics, Reading and Writing, against curriculum levels and nationally recognized assessment tools.  Targets will also 
include a specific goals around accelerated learning for those who are below the expected level.  NCEA data will be measured against similar 
type, coeducational schools.  

 

Target – by the end of 
2017 

Actions Personnel 
Resources 

Review Outcome 

All teaching staff will set 
achievement targets for ākonga 

at the beginning of each 
unit/standard. 

SMART targets will also be set 
for priority learners that enable 

those students to achieve more 

than one years progress.  

The targets set below do not 

include those students in the 
Brathwaite Centre (Special 

Needs).  Individual targets shall 

be set for these students. 

Key - Priority learners 

 
Years 13  

By the end of December 2017  
- 65% of students who 

complete a full academic 

Based on discussions with the ERO team 
in 2016 data collected across Years 7 - 

10 will all be against curriculum levels 
thus allowing for a measure or 

progression of learning. 

Other measures such as asTTLe, PAT, 

Probe and Stanines may be used to 

support progression of learning.  Where 
used there will need to be consistency 

across all year levels. 

ALL teachers will set targets against 

strands of the curriculum as agreed by 

each department, and submit these to 
the Head of Curriculum by the end of 

March  

Individual targets shall be set for those 

students identified as priority learners 
(not performing at the expected level). 

All teaching staff 

Data 

administrator 

HOD/TICs 

A.R.T. 
Coordinator 

SCT 

Form Teachers 

Teacher Aides 

SAF 

SMT 

 

 

 

 

 

Achievement data 

Unit evaluations 

Reflection 
journals  

Regular reports to 
BoT 

Dept reviews 

Parent portals 

Updates on 

strategic goals to 
BoT 

Dept annual 

reports 

Annual variance 

report 

The analysis of this goal is clearly 
mapped out later in this document.  

While some results are a little 
disappointing, there is also much to 

be celebrated with the highest 
number of scholarships ever gained 

by the school, achieved in 2017. 

The Year 7 & 8 cohorts have certainly 
presented some academic as well as 

behavioural challenges and some of 
these are mapped out in the data at 

the end of this document. 

Progress has been made in years 9 
and 10 with curriculum areas now all 

reporting against curriculum levels.  
This has set us up for the big push is 

2018 to show progressions of 
learning against these curriculum 

levels. 
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course, i.e. Studying 4 or more 

approved subjects will gain 

Level 3 NCEA 
 

- The remaining 35% will gain 
valuable skills that allow them 

to transition to further training 

or employment.  
 

- 95% of students leaving in 
Year 13 will go into gainful 

employment, further training or 
tertiary studies. 

 

Years 11 - 12  
By the end of December 2017  

- 85% of students who 
complete a full academic 

course, i.e. Studying 5 or more 

approved subjects will gain 
NCEA at their targeted level. 

 

 - ⅔ of those who did not gain a 

qualification will complete their 

qualification in the following 

academic year. 

 

- the remaining ⅓ of those who 

did not gain a qualification will 

gain valuable skills that allow 

them to transition to further 

training or employment.   
 

Year 10 Reading, Writing 

and Mathematics:  

By December 2017 

Individual targets must be measurable 

and based on achievement against 

curriculum levels.  These targets must 
look to progress learning across more 

than one curriculum level. 

Each Essential Learning Area (ELA) will 

be responsible for ensuring data in 

inputted to the SMS within one week of 
an assessment activity being marked 

and moderated. 

At least one measure of achievement 

must be inserted to the SMS per term at 
each year level.  This is to ensure 

parents are able to view student 

progress throughout the year. 

The SMT will explore with staff ways in 

which it might minimise the demands of 
reporting to parents, e.g. parent portals. 

 

At Years 7 - 9, ALL core subjects 
(English, Mathematics, Social Studies, 

Science and Physical Education) will be 
required to formally report in a format 
against strands of the curriculum from 
the beginning of 2017.   

 

All subjects will be required to report 
against the strands of the curriculum in 

Year 10. 

In Years 11 - 13 reporting will be 

against “Standards”. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Each year HOD/TICs are required to 

report to the Board on student 

achievement.  In term 2 of 2017 the 
boards received these reports 

outlining the student achievement in 
2016.   

As happens each year, analysis 

around this achievement took place 
and new goals/targets were set for 

2018. These targets are outlined in 
the left column. 

Once again in term 2 HOD/TICs are 
required to come to presentation 

evenings set aside by the Board to 

review student achievement. 

The format of these meetings is as 

follows: 

• Highlight for the board 

celebrations across all year 

levels. 
• Years 11 to 13 - highlight 

disappointments in NCEA 
results, why it occurred, and 

what is to be done to 
address this.  Has this been 

made a goal for 2017, is 

there an action plan in place 
with monitoring to make sure 

it is happening, and if you 
are on track ? 

• Years 11 to 13 - what is 

accelerated learning, what 
does it look like, how do you 

identify the students who 
require this, how do you 

measure it, how do you 

ensure it is happening? 
• Years 9 and 10 - provide 



4 

 

- 75% of all students are 

achieving “at or above” level 5 

of the curriculum. 
 

- ⅗ of the remaining students 

are achieving at level 4 of the 

curriculum and have advanced 

at least one curriculum level in 

the twelve month period. 
 

- the remaining ⅖ of students 

who were not at level 4 or 5 of 

the curriculum, have clear 

individual interventions in place 

to advance them more one one 

year.. 

 

Year 9 Reading, Writing and 
Mathematics:  

By December 2017 

- 30% of all students are 
achieving “within” level 5 of the 

curriculum. 
 

 ⅗ of the remaining students 

are achieving at level 4 of the 

curriculum and have advanced 

at least one curriculum level in 

the twelve month period. 

 

- the remaining ⅖ of students 

who were not at level 4 or 5 of 

the curriculum, have clear 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

data against curriculum 

levels.  Where are the areas 

of weakness, how do you 
know?  What is to be done 

about this in 2017, has this 
been made a goal for 2017, 

is there an action plan in 

place with monitoring to 
make sure it is happening, 

and if you are on track ? 
• Years 9 and 10 - what is 

accelerated learning, what 
does it look like, how do you 

measure it, how do you 

ensure it is happening? 
• Years 7 and 8 - exactly the 

same questions as Years 9 
and 10 based on national 

standards data.  I would 

expect this response to come 
from the Junior College 

rather than curriculum 
areas.   

Results and analysis is given at the 
end of this document.   
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individual interventions in place 

to advance them more one one 

year.. 

 

 

Year 8 Reading, Writing and 

Mathematics: 

By December 2017 

- 75% of all students are 
achieving “at or above” the 

National Standard which is to 

be working at level 4 of the 
curriculum.  

Accelerate the learning of 
students identified as ‘well 

below’ the Standard by at least 

2 sub levels e.g. students 
beginning to work at L2 will be 

beginning to work at L3 by 
December 2017 
  

Year 7 Reading, Writing and 
Mathematics: 

By December 2017 

- 75% of all students are 
achieving “at or above” the 

National Standard which is to 
be beginning to work at level 4 

of the curriculum.  

Accelerate the learning of 

students identified as ‘well 

below’ the Standard by at least 
2 sub levels e.g. students 

beginning to work at L2 will be 
beginning to work at L3 by 

December 2017 
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Note:  The Targets for Year 7 
will be re-assessed by Week 4 
Term 1, 2017 

 
Analysis Evaluation 

See analysis below  
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Kaikorai Valley College: Annual Goals 
 
KVC = Kaikorai Valley College  BoT = Board of Trustees SMT = Senior Management Team      
HoD = Head of Department  TiC = Teacher in Charge SCT = Specialist Classroom Teacher 
 
Goal 2: To increase student engagement through inquiry learning and innovative practice. 

 

Current State:  Over the past four there has been a variety of reflective practices implemented for teaching staff.  These have included class 
profiling, fortnightly journals, unit/topic evaluations, department reviews and annual reporting.  Over the same fours years KVC has been 
involved in several innovation projects including Sport in Education (SiE), Active Education (AE) and the Urban Concept Farm (UCF).  All of 
these projects have used the inquiry process to bring about improved outcomes for learning whilst also causing teachers to examine teaching 
and learning pedagogy.  As we seek to reap the benefits of these projects we also wish to continue looking at ways of embracing this approach 
to learning. 

 

Target – by the end of 
2017 

Strategy Personnel 
Resources 

Review Outcome 

ALL teaching staff will:  

- produce a class profile for 
each of their classes and update 

this as the year goes by. 

 

 

 

 

- complete reflection/blogs 

 

 

 

- implement AE, UCF strategies 

as part of the TLIF research 
projects. 

 

Over half the staff will:  

Initial profiles will be completed by the 

end of February, updated at the end of 
Term 2 and 4.  The SMT will schedule at 

least one monday meeting in Term 1, 2 

and 4 for this purpose. 

The SMS team will look at ways in which 

this achievement data is easily accessible 
to teachers. 

 

Staff were be encouraged to reflect on 
practice either through journals or by 

blogging. 

 

As these projects draw to a conclusion, 
staff will continue to implement AE and 
UCF strategies with a view to making 

these sustainable as part of normal 
teaching practice. 

TLIF funding 

TRDs 

Additional non-

contact time for 

staff 

AE and UCF 

teams 

NZCER Rose 

Hipkins 

Core Ed staff – 
Anne Kenneally 

Snr Mngt 

BoT 

MOE 

Contributing 

school Principals 

Sport leaders 

Volunteers and 

Reflection 

journals/bloggs 

Unit evaluations 

Dept meetings 

Curriculum mtgs 

Data analysis 

Annual variance 
report 

Both Teacher Led Innovation Fund 

Projects were successfully completed 
during 2017.  Final reports were 

received with very positive 

comments from the Ministry of 
Education Project Monitors. 

 
Active Education Project 

comment; “Thank you very much 
for this very well presented and 
comprehensive final report. You have 
provided a clear account of your 
journey and of your learnings along 
the way, with strong alignment 
between your research questions 
and your actions and data collection, 
analysis and outcomes”. 
 

Active Education Project Outline 
and Summary 
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be involved in contextual 

teaching practices as 

established through the AE, 
UCF and SiE projects 

 

Additional staff will: 

- be involved in implementing 

teaching as inquiry strategies 
through other innovation 

projects such as the Young 
Enterprise Scheme (YES), and 

the Bring your own Device 
(BYOD) class. 

 

 

 

SiE strategies and contextualised learning 

continue to be embedded through at least 

one class at each level from Years 9 - 11, 
as well as through the ‘Growing Coaches’ 

programme in Years 12 and 13. 

 

All of the named projects will be 

supported by the SMT, bringing good 
publicity to the school through media 

releases, newsletter articles, Website and 
facebook exposure. 

 

experts from the 

community 

including Core 
Ed Staff 

BYOD 

 

 

 

We wanted to know if we could 

embed active learning pedagogies 

more widely across both schools, and 
whether it would be useful to use 

peer coaches to support teachers 
who were new to the idea.  The 

evidence we gathered suggests that 

active learning strategies are 
engaging for students, and help 

them remember and retain 
knowledge. As students become 

accustomed to being physically 
active during parts of a lesson, they 

can also become more willing to 

engage in collaborative learning 
interactions. We found that the 

teacher-as-a-coach model was an 
effective means of supporting 

sustainable pedagogical change for 

teachers who wanted to fully engage 
with active learning. A Year 11 

Integrated Curriculum class was 
established during the Project. 

 
NCEA data from KVC Integrated 

Curriculum Class 

In 2016, 76% of the national Year 11 
student cohort achieved NCEA level 

1. At KVC 80% of the Integrated 
Class achieved level 1, and in 2017 

the success rate lifted to 94%.   

There was also an important shift in 
how literacy and numeracy were 

achieved. Before the integrated class 
was established, most of the 

students who might be expected to 

choose this option would have 
gained literacy and numeracy on the 

unit standard pathway. In 2016 and 
again in 2017, most students in the 
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integrated active learning class 

gained literacy and numeracy via the 

more demanding achievement 
standards pathway. 

  
 

Urban Concept Farm comment; 

Four outcomes were reported to the 
MOE as part of TLIF1036. The two 

connected to this goal are reported 
here: 

 
Outcome 1: The ability to think 

critically and recognise it in others 

has increased for both teachers and 
students. Teachers got exposed to 

many more PLD opportunities in 
many new areas for them: science 

technology, agriculture, 

metacognition, access to experts, 
inquiry learning and alternative 

assessment and pedagogy.  
 

Outcome 3: The emphasis of 
students directing their own learning 

in this way took time for all 

concerned, and courage on behalf of 
the teachers. In the end, many 

students reflected that they liked the 
chance to engage in this type of 

learning and decide what happened 

themselves. Other indicators also 
show (teacher reflective feedback, 

analysis of student profiles, Thinking 
with Evidence and Consequence 

Wheels) that we have increased the 

engagement and level of 
achievement (in its widest sense) for 

some students.  
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Young Enterprise Scheme (YES) 

In 2017 the YES team consisted of 5 

students with a very diverse range of 
skills and backgrounds. There were 3 

girls and 2 boys, (2 Maori, 1 Chinese 
and 2 Pakeha). 

The year got off to a great start until 

early in term 1, when the Managing 
Director who was also the Finance 

Director left KVC. Those 2 jobs were 
then taken over by 2 of the 

remaining students, effectively 
doubling their workload. The 

Creative Director also encountered 

some issues in his private life and 
struggled to complete his designated 

tasks on time. 
The team decided on collapsible 

lunch boxes and drink bottles for 

their product, which they sourced 
with the help of the new Managing 

Directors father in Hong Kong and 
imported them from China. To add 

value to the product they also 
created an activity book and 

nutritional guide following the 

journey of 2 young Maori children as 
they grew up and required different 

nutritional needs. 
The team wished to acknowledge NZ 

bi-culturalism and named themselves 

Pātaka Nekeneke, meaning mobile 
food storage. 

In addition to running the business, 
the 4 students also sat the YES exam 

with 2 students gaining achieved and 

1 gaining a merit grade. For 2 of 
these students, the 14 L3 credits 

have allowed them to achieve L3 
NCEA. 
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BYOD - A class of students with their 

own devices was trialed in Year 9 in 
2017. The teachers who took them in 

their core classes were each tasked 
to integrate the use of devices into 

their classroom teaching. Each 

subject area was able to apply the 
technology in their own way, but all 

teachers used common structures 
such as Google Drive, Google 

Classroom and Bookmarking, to 
develop basic computer skills and 

literacy across all subjects. The 4 

core subject teachers meet on a 
regular basis to discuss the progress 

of the class and to further their 
knowledge with PLD sessions and 

peer training. 

 
 

Analysis Evaluation 
AE - The evidence we gathered suggests that active learning strategies are 
engaging for students, and help them remember and retain knowledge. As 

students become accustomed to being physically active during parts of a 
lesson, they can also become more willing to engage in collaborative learning 

interactions. 

UCF - The exposure and implementation in their own classrooms to science 
technology, agriculture, metacognition, subject experts, inquiry learning and 

alternative assessment and pedagogy, as well as collaborative discussions in 
professional groups, were effective in facilitating critical thinking and 

improved the outcomes of students.  

We have seen that engagement and the level of achievement improved for 

some priority learners, but not for others. The issues surrounding that are 

complex. Certainly students had every chance to engage and achieve. 
However, other issues impacted on them: absences, medical issues, personal 

AE - It is very clear from the AE project that students and teachers have 
developed a much deeper understanding of the value in keeping physically 

active during learning periods.  As a consequence teaching pedagogy has 
changed. 

UCF - We can show for some students, where data was collected with 

appropriate protocols, that we have improved the ability of students to think 
critically. The use of Consequence Wheels to elucidate cause and effect 

thinking was particularly instructive, but other examples were the analysis of 
Concept Maps. 

BYOD - The ability to provide differential learning on a digital platform meant 
that slower learners had a chance to accelerate their learning, with many of 

the classes lower level students making significant progress as the year 

progressed. It also meant that gifted learners could be given broader 
opportunities to further the understanding without leaving the rest of the 

class behind. based on these findings the decision was made to broaden the 
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dispositions to how their learning should be, and  lack of confidence to 

extend themselves are typical examples. 

BYOD - As a group, the class was far easy to engage in tasks than an 
equivalent non BYOD class and so classroom behaviour was much less on an 

issue. However, off task behaviour as a result of being quietly distracted by 
their device was an issue early on. Once the students learn’t to use their 

devices as a learning tool and gained a more self disciplined approach, their 

progress and achievement increased significantly.  

By the end of the year the class was out performing the other non-BYOD 

classes across all core subjects. Though the regular use of their device in 
class was encouraged, it was also found that some bookwork was still 

important to help them engage in their learning. As a result each of the core 
subjects used a variety of book and digital tasks to help reinforce the 

students learning. 

YES - While it was a challenging year, the students gained huge confidence 
in themselves and learned to work as a close supportive group. Having to 

deal with suppliers and clients in the adult world of business forced them out 
of their comfort zones and they are now far stronger for the experience. 

Throughout the year the students consistently displayed the school values of 

PRIDE. 
 

BTOD approach to all of Year 9 for 2018 with a view to this resulting in all 

students from Year 9 upwards having a device by 2022. 

YES - The Young Enterprise Scheme is a wonderful tool/opportunity for 
students to engage in learning in a slightly different context.  It requires 

them to build/develop new skills that will stand them in good stead in future 
careers/pursuits.  It requires students to engage in creative and critical 

thinking which assists them in their other subjects. 
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Kaikorai Valley College: Annual Goals 
 
KVC = Kaikorai Valley College  BoT = Board of Trustees SMT = Senior Management Team      
HoD = Head of Department  TiC = Teacher in Charge SCT = Specialist Classroom Teacher 
 

Goal 3: To improve lines of effective communication 

 

Current State: Over the past few years the school has sought to improve lines of communication and this has been largely successful with all 
staff now using email effectively and many on the journey to using Google docs as a means of sharing information.  Several teachers are now 
using Google classrooms and various survey products to get feedback from students.  Parents are becoming more responsive to electronic 
communication.  
In our most recent ERO visit, the review team challenged us around student opinions on certain aspects of their learning and we recognise 
that we now need to take our means of communication to another level.  This will include providing means for feedback from students, 
parents and the community through various platforms, e.g. surveys, facebook, website and other platforms; opening up parent portals so that 
students and parents can access achievement data; seeking feedback from staff around wellness just as a few examples. 

 

Target – by the end of 
2017 

Strategy Personnel/
Resources 

Review Outcome  

SMT will: 

- Administer parent surveys 

on key issues, where data is 
required for decision making 

purposes. 

 

 

 

 

 

 

 

- in consultation with, and the 
assistance of key staff 

 

This survey will be developed by the SMT 

in consultation with HODs. 

The data collated from this will then be 

used in the decision making process.  

Where relevant in may be provided to the 
Board. 

 
 
 
 
 
 
 
 
 

 

All staff 

Digital 
coordinator 

Form teachers 

TT staff 

Appraisers 

SMT 

Board 

 

 

Popins 

Department mtg 
minutes 

Appraisals 

Annual reports 

 
Unfortunately, we did not achieve the 

goal of officially surveying parents in 
2017 and have hence made it a 

priority in 2018 (see strategic goal 2 
for 2018).  Naturally we are always 
speaking with parents at parent 

evenings, report interview evenings, 
one to one meetings as well as on 

the side of the sports fields, at camps 

and award evenings. 
 

When parents have concerns they 
are more than ready to come in and 

discuss these with us. 
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members, establish and 

maintain a reliable and robust 

student management system 
that provides student and 

parent portals. 

 

 

 

 

 

- continue to develop the 

school’s social media sites in 
an endeavour to raise the 

profile of the school in the 

public arena 

 

 

 

 

 

 

 

 

Form teachers of Years 11 - 
13 will: 

- Administer a survey at the 

end of the academic year (late 
October) seeking feedback 

from students on whether the 
courses they have just 

completed have allowed them 

to achieve at that level and 

Professional development will be provided 

in a timely manner to all staff on how to 

insert data and comments into the SMS, 
as well as constructing and administering 

a student survey. 

 

 

 

 

 

 

 

The development of a Social Media 

activites 

 

 

 

 

 

 

 

 

 

 

This survey will be developed by the SMT 

in consultation with the HODs. 

The professional development provided 
above will give the form teachers the 

knowledge of how to do this. 

Much work has been achieved in 

switching our student management 

system over from MUSAC Classic to 
EDGE.  Many professional 

development sessions were offered 
and taken up as well as individual 

support for those staff who found the 

change over difficult.  There is still 
some way to go in terms of students 

achievement data input and this will 
remain a priority in 2018 (see 
strategic goal 1 for 2018 - 
assessment points). 
 

 
 

The school’s new website was 
launched in the middle of 2017 and 

has been well received by the local 

community as well as international 
agents. 

The use of facebook is gaining 
momentum and a recent video about 

our school values received over 
12,000 hits in the space of a couple 

of days. 

The school continues to explore ways 
in which we can expand our digital 

platform overseas in conjunction with 
the university of Otago. 

 

 
Unfortunately like the parent survey, 

this will not have taken place across 
all curriculum areas and have hence 

made it a priority in 2018 (see 
strategic goal 2 for 2018).  As part of 
their unit/topic/achievement/unit 

standard evaluations teachers are 
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prepared them for the next 

level of study.  

Office staff will: 

- Administer an exit survey of 

all school leavers (those not 
moving onto another school)  

that includes a question about 

how KVC prepared them for 
their next step. 

- in consultation with the SMT 
develop electronic notification 

systems 

ALL Teaching staff will:  

- input acheivement data into 

the SMS for each of their 

classes on a regular basis 
(minimum of one measure per 

term, preferably two)  

-- will develop a means for 

students to electronically 
provide feedback on a 

unit/topic using a package 

that collates the data for them 
e.g. me and my class, survey 

monkey, etc. 

A day with access to the computer suites 

will be allotted on the school calendar to 

allow staff and students the ability to 
complete this.   

 
 

This survey will be developed by the SMT 

in consultation with the Careers Advisor. 

The data collated from this will be given 

back to HODs for their consideration. 

 

 

 

 

 

HOD/TICs shall discuss this goal and the 

targets that sit within it (see first column) 
with staff in their first department 

meeting and ensure a common 

understanding. 

These first three targets will be monitored 

at each department meeting throughout 
the year. 

These first three targets will also become 
part of the appraisal criteria.  This 

evidence will be verified in departmental 

reviews. 

asking these questions but a formal 

process has yet to be developed. 

As a management team we have 
chosen not to push this in respect to 

teacher workload and staff wellbeing. 
 

Unfortunately like the parent and 

student surveys, this has not taken 
place and have hence made it a 

priority in 2018 (see strategic goal 2 
for 2018). 
 
 

 

 
 

 
 

 

This has met with limited success.  
Many staff have input data into the 

SMS.  Others who have very much 
engaged with the new SMS have not 

quite got to this point and this will 
continue to be developed in 2018. 

 
Analysis Evaluation 
This goal has been partially achieved.  It would be fair to say that staff 
engagement with EDGE has been very good and we are thrilled with the 

advancements teachers have made in its use.  Asa with all change some move 
faster than others and hence the varying degrees of data entry. 

The success with this goal is indicative of clashing interests. 

While we were keen to see high levels of people's voice being gathered to 

inform decision making, we were also very cognisant of teacher and staff 
workload.  Conscious efforts were being made during the year to increase 
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The gathering of people voice has been disappointing.  This has not taken 

placer in written form and hence the reason it has been included as a goal all 

on its own in 2018 with a Senior manager tasked to implement it. 
 

awareness around staff wellbeing and just what was reasonable to be asking 

of people in any one given year. 

We are confident that the use of survey monkeys and other similar 
technology will allow us to successfully gather people's voice in 2018. 

 
Kaikorai Valley College: Annual Goals 
 
KVC = Kaikorai Valley College  BoT = Board of Trustees SMT = Senior Management Team      
HoD = Head of Department  TiC = Teacher in Charge SCT = Specialist Classroom Teacher 
 
Goal 4:  To provide a safe and caring environment 

 

Current State: For many years KVC has promoted itself as a safe and caring school.  However, when we conducted a survey earlier in 2016 a 
small minority of the student body indicated some occasions where they were not comfortable in the school setting.  Anecdotal feedback from 
the school counselor also indicates some cases of bullying.  Whilst pastoral referrals are down, showing the impact of PB4L strategies, we still 
have a significant number of recidivist offenders e.g. 9% with more than 3 pastoral referrals in a year.  Attendance levels are not as high as 
we would like them to be. 
Under the new health and safety legislation we would also like to pay closer attention to staff wellness.  

 

Target – by the end of 
2017 

Strategy Personnel/
Resources 

Review Outcome 

- pastoral referrals will fall 

below 500 for the school year 

- referrals will be monitored 

very closely by the pastoral 

team 

- check in check out (Tier 2 

PB4L) processes will be 
implemented 

 

 

 

Professional development will be provided 

around restorative conversations.  This 
will be done on a teacher only day early 

in the school year 

A new structure of year level meetings 
implemented late in 2016 will allow more 

time to be spent on students of concern. 

Check in - check out strategies will be 

implemented with identified Tier 2 

students to mentor these students on a 
daily basis 

 

All staff 

Pastoral team 

Form teachers 

Deans 

Appraisers 

OYWT 

CYFS 

SMT 

DSSP 

Board 

 

Pastoral data 

Attendance data 

Year level meetings 

Attendance 

meetings with 
caregivers 

Data to the Board 

Stand-down and 

suspension 

numbers 

In 2016 the number of pastoral sat at 

around 750 having risen from 550 in 
2015. 

Unfortunately, these climbed once 

again in 2017 to around 1150. 

Stand downs and suspensions are at 

their highest rate since 2011 but this 
has been a city wide problem. 

While this sounds alarming it is 

important to note that around 300 of 
these can be attributed to eight 

students.  Another interesting aspect 
to this data is that many of these 
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- strategies will be 
implemented to lift attendance 

levels 

 

 

 

 

 

 

 

 

 

 

 

- more education around 
bullying will be embedded as 

part of the school calendar 

 

 

 

 

 

 

 

 

 

 

 

Teachers will be further encouraged to 
call home 

Flags put in place that will notify the SMT 
of concerns - Flag - below 85% attd in a 

given period results in a letter home, 

below 80% attd phone call home by dean 
and possible interview, below 75% 

meeting with DP and referral to outside 
agencies, possible meeting with Principal. 

Certificates for top 5 attenders at each 

year level per term. 
 

 

 

 

 

Principal to address whole school.  

Conscious effort by DPs and HOD JC to 
discuss on a regular basis in assemblies. 

Clarifications around definitions and 
reporting process every term.  Students 

students did not start their high 

school careers at KVC and have 

transited to us from other schools 
over the past couple of years. 

Another contributing factor is the 
nature of our intake.  KVC has never 

seen a year like it where we have 

enrolled 2 to 3 students per week 
who are dissatisfied with their 

previous schools.  Needless to so 
these students have come with 

speciific learned behaviours. 

See the analysis below for further 

comment 

 
From the start of 2017 the SMT have 

set about very closely monitoring 
student attendance.  We have seen a 

lift in overall school attendance of 

around 2% to 90.4%.  We believe 
this is very significant are reward of 

all the hard work that has gone into 
this. 

The other outcome of this close 
monitoring is the level of 

engagement that has taken place 

with students, families and the 
multiple agencies involved in getting 

students to school.  In fact we are 
now at the stage where we can 

clearly article each students story in 

terms of their individual attendance. 

All of the strategies identified were 

implemented successfully. 

 

Education around the definitions or 

bullying have taken place individually, 
in classes and school assemblies. 
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- staff wellness strategies will 
be implemented 

 

could be surveyed annually on levels and 

understanding of bullying. 

 
 
 
 
The SMT will explore wellness strategies 
to foster a collegial environment and try 

to decrease staff workload throughout the 
year. 

Staff will be advised once per term of the 
EAP provisions. 
 

 

Students are now confident to report 

bullying and a clear process is in 

place for this to happen.  The 
number reporting is reducing. 

The issue of bullying is addressed in 
full school assemblies, in year level 

assemblies and in the newsletter. 

 

2017 has been a year we we have 

very deliberately attempted to 
address staff wellbeing mainly 

through a reduction in the demands 
of teachers eg. 

● A reduction in staff briefings 

each week 
● Pastoral meetings to once per 

fortnight 
● no weekly or fortnightly reviews 

● no departmental reviews 

● several meetings through the 
year cancelled 

● no written interim reports 
● and many more 

As well as this, teaching staff were 
offered the opportunity to take one 

of their free periods per month to go 

off site for a coffee date with a family 
member, friend or colleague. 

KVC has also joined up with EAP.  
Ads a result we have seen a 

significant uptake in counselling 

session for staff.  This has come at a 
significant cost to the school 

●  

 
Analysis Evaluation 
A majority of this goal has been successfully achieved.  This leaves the On the whole very good outcomes. 



19 

 

school in a stronger position to be making decisions based on reliable 

information. 

Relationships with external agencies who work with families around 
attendance is very strong and there is a real collaborative approach. 

Several strategies around staff wellbeing have been implemented and these 
have been well received. 

The only disappointment and concern is the increase in the number of pastoral 

referrals.  The are two facets to this. 

● As described above the number of students coming to KVC with 
learned inappropriate behaviours is concerning.  The sometimes lack 

of timely supports around these students is something we have 
discussed at a ministry level and we are hopefully of a smooth 

transition for these students into the school.  A lack of resourcing for 

us to be able to deal with the sheer number that are coming is 
constantly a challenge. 

● Staff were asked at the beginning of this year to record everything in 
terms of student behaviour so that we could see patterns of behaviour.  

Staff took this on board and this does account for a large proportion 
of the increase in referrals.  What this has allowed us to do is present 

the facts to parents when they have been called in.  

Once again the number of stand downs has climbed dramatically but a very 
large proportion of these can be attributed to multiple stand downs for a small 

number of students. 
Over three quarters of the suspensions were drug related, again a city wide 

phenomenon. 

 

 
  



20 

 

 

Appendices:  Graphs of Achievement Results for National Standards & NCEA 2017   
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It should be noted that the National Standard for Year 7 is to be beginning to work at Level 4 of the 
curriculum and at Year 8 students are required to be working at Level 4. 
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National Standards NAG2A(b) reporting template 

NAG2A (b)  
Schools are required to report school-level data on Ngā Whanaketanga Rumaki Māori  and/or National Standards under four headings: 

i. School strengths and identified areas for improvement 

ii. The basis for identifying areas for improvement 
iii. Planned actions for lifting achievement 

iv. How students are progressing in relation to Ngā Whanaketanga Rumaki Māori and/or National Standards. 
 

NAG2A (b)(i) Areas of strength 

National Standard subjects: Reading, Writing and Mathematics 

Discussion:  
Our Reading results continue to rise and large numbers of students are working at or above the expected level by the end of the year. Particularly, our Year 

8 students moving to Year 9, are reading at good levels and should continue to progress well in this area.  

 
With our priority learners we make shifts that aren’t always accurately reflected in these tables, however, progress data shows we are shifting them and 

student voice would indicate that the majority are happy and enjoying their learning.  
 

NAG2A (b)(i) Areas for improvement 

National Standard subjects: Maths and Writing 

Discussion: 

Lifting the achievement of our writers is a school wide goal for 2018. While we have undertaken work in recent years to try different initiatives and have 
worked more collaboratively when planning and marking, results have been slow to be reflected. 

 

The data would show that the Year 8 cohort moving into Year 9 has a large number of students below or well below the expected level for mathematics. 
Targeted teaching will be essential in supporting and raising the achievement of these students. 

 
Maori student achievement in National Standard areas is also low. Although this group is reasonably low in numbers, this is still of concern. In 2018 we are 

continuing to increase staff knowledge of te reo and tikanga maori as well as incorporating further texts that use te reo into lessons and teaching. 

NAG2A (b)(ii) Basis for identifying areas for improvement 

Discussion: 
As in previous years ongoing data collection has indicated several areas for improvement. It has highlighted the need to continue with some form of 

intervention programme to continue to improve achievement levels in Writing and Maths. We have refined the focus of our goals to reflect accelerate 
progress for priority learners. It is our goal to accelerate the learning of students identified at below or well below. To us this means shifting them a 
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curriculum level in the course of a year. 

 
We are currently exploring further ways to raise the standard of our target groups. Continuing our extra reading groups, but adding a greater written literacy 

focus is one area we are developing. 

 
In 2018, Mrs Smith has started a Maths Club at lunchtime on a Thursday. This has been well-received thus far and is available to all students in the Junior 

College regardless of level of ability. 

NAG2A (b)(iii) Planned actions for lifting achievement 

Discussion: 

Small focussed grouped learning activities will continue where students work with peers of similar ability to focus on holes in their learning. This best practice 
teaching model caters well for our learners’ needs and allows the teacher to have intensive teaching time with small targeted groups. Our key target group of 

priority learners for extra literacy withdrawal are those in the below the standard category. 

 
We are again providing considerable resourcing in the terms of Teacher’s Aides to students and classes to support teaching and learning. 

 
We will continue developing three way conferencing (Student – Parent- Teacher) to ensure that all students have set themselves realistic and achievable 

goals.  
 

We will continue to build upon moderation practices to ensure that all staff members are aware of the need to have a consistent approach to marking and 

the overall teacher judgements. 
 

We are now having greater contact with whanau through fortnightly reports and email. We anticipate this will be reflected in 2017 progress data. 
 

As always, we are looking for ways to engage learners in exciting, innovative practice as we strongly believe, excited learners will achieve better. Use of ICT, 

Active Education and arts activities are all used within our integrated lessons. 

NAG2A (b) (iv) Progress Statement 

Discussion: 

We add clear value to our students learning and will continue to do this through excellence in teaching. We are realistic about the number of students below 
the standard, particularly in writing and mathematics and we are working hard to give them confidence in their abilities and to raise their achievement. 

Greater contact with home via fortnightly reporting and email contact is helping in this regard. We aim to have students enjoy their learning in all curriculum 

areas and feel we are succeeding at this. 
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Year 9 e-asTTle Results END 2017  

Reading 
All Students Number Percentage Total 

Above Expected Level 5B and Above 14 21% 

67 
At expected Level 4a  26 39% 

Below Expected Level 3B - 4P 18 27% 

Well Below Expected Level Below 3B 9 13% 

 

Maori Students Number Percentage Total 

Above Expected Level 5B and Above 1 11.1% 

9 
At expected Level 4a  3 33.3% 

Below Expected Level 3B - 4P 2 22.2% 

Well Below Expected Level Below 3B 3 33.3% 

 

Pasifika Students Number Percentage Total 

Above Expected Level 5B and Above - 0% 

3 
At expected Level 4a  - 0% 

Below Expected Level 3B - 4P 3 100% 

Well Below Expected Level Below 3B - 0% 

 

Male Students Number Percentage Total 

Above Expected Level 5B and Above 8 23% 

35 
At expected Level 4a  14 40% 

Below Expected Level 3B - 4P 6 17% 

Well Below Expected Level Below 3B 7 20% 

 

Female Students Number Percentage Total 

Above Expected Level 5B and Above 6 19% 

32 
At expected Level 4a  12 37.5% 

Below Expected Level 3B - 4P 12 37.5% 

Well Below Expected Level Below 3B 2 6% 

 
Analysis:  
Unfortunately none of the targets was met. We believed they were set too high for the current cohort and this was borne out by the data. They remain aspirational targets.  

At Year 9 there were three mixed ability classes and one learning support class. One of the mixed ability classes was our new Digital class trial. The analysis in the table 
above is based off the e-asTTle Reading Assessment, which 67 of the 84 Year 9 students completed (due to absence during testing and catch-up periods).  

Many of the students who are below or well below have learning needs that make reading progress very difficult for them.  For example, students with dyslexia, dysgraphia  



28 

 

and ADHD. Our learning support class this year was made up of extremely needy students, including some with intellectual disabilities a step above ORS funded students. 

Clearly our goal for all our students is to make progress over the year. When students have an SLD (Specific Learning Difficulty) in reading or writing, as those in the learning 
support class had, even expected progress let alone accelerated progress is extremely difficult. Overall in Year 9 2017 though, 60% of the students achieved at or above the 

expected (aspirational) curriculum level in reading, a number of them in the Well Above category. A number of our Maori and Pasifika students are still not achieving at a 

high Level 4/Level 5 reading level, although several of our Year 9 Maori students are particularly strong readers, which is excellent to see. 

 

Evaluation: 
In 2018 we should be more realistic in the setting of targets, concentrating on those student who are below and well below (priority learners).  As a department we will look 

at strategies to accelerate their learning to lift them closer to achieving at the required standard. Schoolwide literacy PD may help here. 

There have been development of close reading resources.  The school will attempt to encourage  and support family/whanau is putting in place more reading in the home 
and from a wider range of sources. Perhaps the Maori and Pasifika senior Student Leaders could encourage reading throughout the junior years through assembly or 

newsletter slots, also highlighting publications of special interest to Maori and Pasifika students and communities? 

This also raises the idea of time.  To make real gains with a mixed ability class of 20-30 students, we may well need to spend the whole 4 English periods per week on this.  

As a department, we have decided to continue to devote the bulk of our 4 hours a week to reading and writing as there are obviously real needs here.  The flip side is 
pitching it at a level that still keeps teenage students engaged. 

Now that all Year 9 classes are required to have a device/laptop it may be useful to re-investigate computerised reading systems such as the Lexile system, which are also 

individualised for the student, which helps staff with differentiation. There is a cost involved in these programmes but the results may well be worth the investment. 
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Year 10 e-asTTle Results END 2017  

Reading 
All Students Number Percentage Total 

Above Expected Level 5A and Above 7 14% 

50 
At expected Level 5B – 5P 12 24% 

Below Expected Level 4B- 4A 17 34% 

Well Below Expected Level Below 4B 14 28% 

 

Maori Students Number Percentage Total 

Above Expected Level 5A and Above - 0% 

6 
At expected Level 5B – 5P 1 17% 

Below Expected Level 4B- 4A 2 33% 

Well Below Expected Level Below 4B 3 50% 

 

Pasifika Students Number Percentage Total 

Above Expected Level 5A and Above - 0% 

0 
At expected Level 5B – 5P - 0% 

Below Expected Level 4B- 4A - 0% 

Well Below Expected Level Below 4B - 0% 

 

Male Students Number Percentage Total 

Above Expected Level 5A and Above 3 10% 

30 
At expected Level 5B – 5P 6 20% 

Below Expected Level 4B- 4A 13 43% 

Well Below Expected Level Below 4B 8 27% 

 

Female Students Number Percentage Total 

Above Expected Level 5A and Above 4 20% 

20 
At expected Level 5B – 5P 6 30% 

Below Expected Level 4B- 4A 4 20% 

Well Below Expected Level Below 4B 6 30% 
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Analysis:  
Similar to Year 9, unfortunately none of the targets was met.  They remain aspirational targets.  At Year 10 there were two mixed ability classes and one learning support 

class.  This analysis is based off the e-asTTle Reading Assessment, which 50 of the 68 Year 10 students completed (due to absence during testing and catch-up periods).  

The learning support class was a very low cohort who struggled with all aspects of literacy but made some personal progress in these areas.  Many of the students who are 
below or well below have learning needs that make reading progress very difficult for them.  For example, students with dyslexia, ADHD, hearing loss. 

Overall students’ vocabulary is also lower than it should be.  This would indicate limited wide reading as well as discussion at home.  The importance of these things will 
again be highlighted at student/parent/teacher conferences. 

It is perhaps worth noting that the progression from Curriculum Level 4 to Level 5 is difficult for many students (nationally, not just at Kaikorai Valley College). If we look at 

the figure for all Year 10 students now working within Level 4 or above by the end of the year overall it is 72%. 

 

Evaluation: 
In 2018 should we be more realistic in the setting of targets, concentrating on those student who are below and well below (priority learners).  As a department we will 

look at strategies to accelerate their learning to lift them closer to achieving at the required standard. We are part of a schoolwide Professional Development contract 
looking at Writing across the curriculum, which we will hope will upskill us all and give more insight into Year 7-11 (the focus) writing progressions. 

There continues to be development of close reading resources.  The school will attempt to encourage and support family/whanau is putting in place more reading in the 

home and from a wider range of sources. Librarian Mrs Downes has figures showing that more and more students are taking books out of the library for personal reading, 
which is encouraging data. 

Reading resources at appropriate levels but which are  engaging for secondary students continue to be sources where possible, and adapted as able.  Integrating reading 
with writing can be a positive way to scaffold students’ understanding and support their understanding. 

As last year,  to make real gains with a mixed ability class of 20-30 students, we may well need to spend the whole 4 English periods per week on literacy skills.  As a 

department, we have decided to devote the bulk of our 4 hours a week to reading and writing as there are obviously real needs here.  The flip side is pitching it at a level 
that still keeps teenage students engaged and also allows for extension of our able and gifted students. 

 

  



31 

 

Year 9 Formal Writing  
All students Number Percentage 

Above Expected Level 5 9 12% 

At expected Level 4 37 50% 

Below Expected Level 3 28 38% 

Well Below Expected Level Below 3 0 0% 

 

 

Maori students Number Percentage 

Above Expected Level 5 1 11% 

At expected Level 4 2 22% 

Below Expected Level 3 6 66% 

Well Below Expected Level Below 3   

 

 

Pasifika students Number Percentage 

Above Expected Level 5   

At expected Level 4   

Below Expected Level 3   

Well Below Expected Level Below 3   

 

Analysis:  

These results are not as high as we would like, however, they do trend upwards from last year.  They department continues to make writing the primary focus for junior 
students this year.   

Individual students in the learning support class did make a lot of progress but still stay in the below or well below group.  While many students will continue to make 

positive gains in areas, some of these students will never get higher than L3.  This supposition is supported by the Y10 results with many of the learning support students 
remaining at L3 and pulling the spread of results downwards. 

Editing of work continues to be a key issue even though it is taught explicitly and practised.  Students are making very small gains given the amount of time that is put in 
and often the rules, corrections, spelling errors just “don’t stick”.  While we focus primarily on ideas – very poor editing (where meaning is lost) will result in a lower level 

of achievement.  Students are not coming into the high school (or the college) with a solid grounding in editing and grammar. 

Making accelerated progress is difficult.  Most of the students who need the accelerated progress are students with below average IQ.  This is not deficit thinking - it is the 
reality.  Teachers are still implementing writing best practice and other strategies.  I made a special workbook for students to take home.  I discussed it with parents.  I 
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targeted students in class.  2 boys in particular who made gains but only small ones (such as remembering capitalisation).  Now at the start of 2018, they have forgotten it 

again and reverted back to no capital letter for their first name.  Teachers will keep implementing strategies and trying out new ideas. 

 

Evaluation: 

Writing is a continued department focus for 2018.  The department is looking forward to the school wide PLD inquiry into writing. 

We have developed a skills checklist so that students can mark off physically when we are practising proofreading skills. 

The whole staff need to remember that literacy is a school wide area of responsibility.  I am hoping that the PLD will help this. 

This also raises the idea of time.  To make real gains with a mixed ability class of 20-30 students, we may well need to spend the whole 4 English periods per week on this.  

As a department, we have decided to devote the bulk of our 4 hours a week to reading and writing as there are obviously real needs here.  The difficulty is pitching it at a 

level that still keeps teenage students engaged. 

How much would it cost to fund a Y9 and 10 literacy group similar to the one run in the junior college?   
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Year 10 Formal Writing  
All students Number Percentage 

Above Expected Level 6 2 3% 

At expected Level 5 8 14% 

Below Expected Level 4 28 48% 

Well Below Expected Level Below 4 20 34% 

 

Maori students Number Percentage 

Above Expected Level 6   

At expected Level 5  % 

Below Expected Level 4 5 56% 

Well Below Expected Level Below 4 4 44% 

 

Pasifika students Number Percentage 

Above Expected Level 6   

At expected Level 5 1         100% 

Below Expected Level 4   

Well Below Expected Level Below 4   

    

 

Analysis:  

This is a small cohort with 2 mixed ability classes and one learning support class.  The mixed ability classes had students of very low ability overall. 

These results are not as high as we would like.  Writing is still the key focus for Y9 and 10.  We have reflected this by streamlining our reports and focusing on reading and 

writing.  

Individual students in the learning support class did make a lot of progress but still stay in the below or well below group.  While many students will continue to make 

positive gains in areas, some of these students will never get higher than L3.  This is reflected in the difference between Y9 results and Y10. 

Editing of work continues to be a key issue even though it is taught explicitly and practised.  Students are making very small gains given the amount of time that is put in 
and often the rules, corrections, spelling errors just “don’t stick”.  While we focus primarily on ideas – very poor editing (where meaning is lost) will result in a lower level 

of achievement.  Students are not coming into the high school (or the college) with a solid grounding in editing and grammar. 

Evaluation: 

Writing is a department wide focus for 2017.  The department is looking forward to the school wide PLD inquiry into writing. 
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We have developed a skills checklist so that the students can mark off physically when we are practising proofreading skills. 

The whole staff need to remember that literacy is a school wide area of responsibility. 

This also raises the idea of time.  To make real gains with a mixed ability class of 20-30 students, we may well need to spend the whole 4 English periods per week on this.  

As a department, we have decided to devote the bulk of our 4 hours a week to reading and writing as there are obviously real needs here.  The difficulty is pitching it at a 

level that still keeps teenage students engaged. 

 
 
 



 

Mathematics Curriculum levels 2017 
It is expected year 9 students should be operating at level 4 of the curriculum and year 10 students operating at level 5 across all the 

Mathematical strands. 

  

  

Year 9 

ALL % 

 

MALE % 

 

FEMALE % 

 

MAORI % 

 

PASIFIKA % 

  

ESOL % 

  

  - 

  

at + 

  

- at + - at + - at + - at + - at + 

2017 31 50 19 34 44 22 28 56 16 26 74 0 0 100 0 0 0 100 

2016 24 56 20 25 50 25 26 58 16 13 74 13 0 100 0 0 0 100 

  

Year10 

ALL % 

  

MALE % 

  

FEMALE % 

  

MAORI % 

  

PASIFIKA % 

  

ESOL % 

  

  - 

  

at + 

  

- at + - at + - at + - at + - at + 

2017 28 55 17 30 55 15 26 55 19 19 81 0 0 100 0 0 0 100 

2016 36 58 6 37 53 10 35 52 13 50 25 25 0 100 0 0 0 100 
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Performance 
target set for 

2017 for year 9 

  

Analysis Evaluation Next Steps 

To have 80%of 
our year 9 
students working 
at level 4 of the 
Mathematics 
curriculum. 

In 2017 the year 9 cohort 
achieved 69% at level 4 or 
above.  Whilst this is below 
our target taking into 
consideration our cohort 
this gives us a good base 
to build from. 

  

Overall a very pleasing result justifing the 
enormous effort the Mathematics department has 
put into their students. This includes all the lunch 
time tutorials, the digital lessons, the math 
extension and the enhancement classes. This 
cohort was made up of 4 classes, 1 being a 
learning support class with many challenging 
students. Many of these students had arrived at 
Kaikorai Valley College for a new start and had 
large holes in their learning.  This year 9 Cohort 
was also drawn from a Byod class, the first year 
have run this type of class, an AEP class, and a 
mixed ability class. 

By knowing our students and their 
backgrounds, aspirations and priority 
knowledge we can set sensible 
achievable goals. 

To have the same 
percentages of 
Māori and 
Pasifika students 
working level 4 i.e 
at the expected 
curriculum level 
as the year 9 
cohort. 

  

  

In 2017 the year 9 cohort 
achieved 72% at level 4 
with Maori students 
achieving 74% and 
Pasifika student achieving 
100%. 

A pleasing set of results but we need to keep our 
eyes on our priority learners and thru sensitive 
planning, discussions and mentoring further meet 
the needs of these learners. 
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To have the same 
percentages of 
ESOL working 
level 4 i.e at the 
expected 
curriculum as the 
year 9 cohort. 

In 2017 the year 9 cohort 
achieved 72% at level 4 
with ESOL cohort achieved 
100% at above level 4 

  

Performance 
target set for 

2017 for year 10 

Analysis Evaluation Next Steps 

To have 80%of 
our year 10 
students working 
at level 5. 

We achieved 72% at level 
5 or above. Whilst not 
meeting our target this still 
positive in the fact that 
most of our students are 
operating towards or at the 
standard. 

While not ideal this result is still positive and 
coupled with our extremely high NCEA pass rates 
we feel confident that the Mathematics department 
is meeting the needs of our students. As with the 
year 9 cohort, this cohort was made up of 3 
classes; 1 being a learning support and with many 
challenging students and 2 mixed ability classes. 
Again many of these students had arrived at 
Kaikorai Valley College for a new start and had 
large holes in their learning. If measurements are 
required the more standardized NCEA level 1 
results are a better indicator. 

By knowing our students and their 
backgrounds, aspirations and priority 
knowledge we can set sensible 
achievable goals. 

  

NCEA Level 1 assessments are set at 
Level 5 and/or Level 6 or of the 
curriculum and the majority of our 
students should achieve the standards 
within their courses. Teachers will 
continue to support their students to 
reach their potential. 

To have the same 
percentages of 
Māori and 
Pasifika students 
working at level 5, 
the expected 
curriculum level. 

  

In 2017 the year 10 cohort 
achieved 79% at level 5 
with Maori students 
achieving 81% and 
Pasifika student achieving 
100% 

Again a pleasing set of results but we need to keep 
moving forward and developing strategies to meet 
the needs of our Priority learners 
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To have the same 
percentages of 
ESOL working 
level 5 i.e at the 
expected 
curriculum level. 

  

In 2017 the year 10 cohort 
achieved 79% at level 5 
with ESOL cohort achieved 
100% at level 5. 

  

 

 



 

 

NCEA Results for participating Domestic Students  

 
Level 3 Males Females Total 

Pass Rate 8/11                

72.2% 

12/15                   

80% 

20/26               

76.9% 

Endorsed with Excellence 3 0 3 

Endorsed with Merit 0 3 3 

At least one Course Endorsement 7 10 17 

University Entrance 5/11                 

45.5% 

9/15                 

60% 

14/26                     

53.8% 

Scholarships 7 0 7 

    

Level 2 Males Females Total 

Pass rate 29/33                

87.8% 

19/22                   

86.3% 

47/55                  

85.4% 

Endorsed with Excellence 2 2 4 

Endorsed with Merit 4 7 11 

At least one Course Endorsement 9 11 18 

    

Level 1 Males Females Total 

Pass Rate 31/36                

86.1% 

27/32                

84.4% 

58/68                  

85.3% 

Endorsed with Excellence 0 1 1 

Endorsed with Merit 8 6 14 

At least one Course Endorsement 11 12 21 

Literacy 34/36                

94.4% 

31/32                   

96/9% 

65/68                  

95.5% 

Numeracy 33/36                

91.7% 

30/32                   

93.8% 

63/68                  

92.6% 

 

 



 

 

 

NCEA Results for participating International Students  
Level 3 Total 

Pass Rate 8/10                       

80% 

Endorsed with Excellence 1 

Endorsed with Merit 1 

At least one Course Endorsement 7 

University Entrance 6/10                          

60% 

Scholarships 1 

  

Level 2 Total 

Pass rate 8/12                  

 66.6% 

Endorsed with Excellence 0 

Endorsed with Merit 2 

At least one Course Endorsement 3 

  

Level 1 Total 

Pass Rate 2/9                       

22.2% 

Endorsed with Excellence 1 

Endorsed with Merit 0 

At least one Course Endorsement 2 

Literacy 3/10                       

30% 

Numeracy 4/10                        

40% 

 

 

 

NCEA Results for all Domestic and International Participating Students   

 
Level 3 Males Females Total 
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Pass Rate 13/17                  

76.5% 

15/19               

78.9% 

28/36                  

77.9% 

Endorsed with Excellence 3 1 4 

Endorsed with Merit 1 3 4 

At least one Course 

Endorsement 

  17 

University Entrance 8/17                     

47.1% 

12/19                

63.2% 

20/36                  

55.6% 

Scholarships 7 1 8 

    

Level 2 Males Females Total 

Pass rate 31/39               

79.5% 

22/25                   

88% 

53/64                 

82.8% 

Endorsed with Excellence 2 2 4 

Endorsed with Merit 5 8 1 

At least one Course 

Endorsement 

  21 

    

Level 1 Males Females Total 

Pass Rate 32/43               

74.4% 

28/34                   

82.4% 

60/77                 

77.9% 

Endorsed with Excellence 1 1 2 

Endorsed with Merit 8 6 14 

At least one Course 

Endorsement 

  23 

Literacy 36/47               

76.6% 

32/37                

86.5% 

68/84                  

81% 

Numeracy 35/47                

74.5% 

32/37                

86.5% 

67/84                 

79.8% 

 

 

 

NCEA Results for all Domestic and International Participating Students Percentages  
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 Participation Roll Based 

 Male Female Total Male Female Total 

Level 3 76.5 78.9 77.8 46.4 65.2 54.9 

University Entrance 47.1 63.2 55.6 28.6 55.2 39.2 

Level 2 79.5 88 82.8    64.6 62.9 63.9 

Level 1  74.4 82.4 77.9 61.5 68.3 64.5 
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% of Students Who 2009 2010 2011 2012 2013 2014 2015 2016 2017 

Complete Year 11 and gain NCEA Level 1 

78 
75 

80 
80 

87 
80 

79 
80 

76 
80 

77 
80 

90 
80 

93.7 
85 

77.9 
77 

Complete Year 11 and gain Level 1 Literacy 

88 
75 

87 
90 

88 
90 

91 
90 

93 
94 

80 
94 

94 
94 

96.8 
94 

81 
84 

Complete Year 11 and gain Level 1 Numeracy 

98 
85 

96 
95 

98 
95 

95 
95 

98 
94 

86 
94 

96.5 
94 

98.4 
94 

79.8 
84 

Complete Year 12 and gain NCEA Level 2 

76 
75 

71 
75 

80 
75 

84 
75 

80 
80 

77 
80 

92 
80 

92.2 
85 

82.8 
64 

Complete an academic Year 13 course and gain UE 
[i.e. at least 4 approved subjects] 

82 
75 

85 
85 

92 
85 

85 
85 

77 
85 

74 
85 

80 
85 

47.9 
85 

66.7 
30 

All Māori student leavers who complete Year 11 will 
achieve at least NCEA Level 1 

No  
7

9
 

 

No  
14

15
 

Yes  
8

8
 

Yes  
2

2
 

Yes  
10

10
 

Yes  
4

4
 

No 
9

10
 

 

Yes 
2

2
 

 

No 
9

10
 

All Pasifika student leavers who complete Year 11 will 
achieve at least NCEA Level 1. 

Yes  
3

3
 

Yes  
4

4
 

Yes  
4

4
 

Yes  
4

4
 

 

No  
3

4
 

No  
0

4
 

No 
2

3
 

 

No 
1

2
 

 

YES 
4

4
 

 

 

3 
3 



 

 

HIGHEST QUALIFICATIONS FOR DOMESTIC LEAVERS 2017  
 
This includes those who leave during the year. 

YEAR 13 
(38 leavers) 

YEAR 12 
(13 leavers) 

YEAR 11 
(8 leavers) 

UE M 5 

 F 9 
0 0 

Level 3   M 2 

    F 3 
0 0 

Level 2   M 8 

    F 6 
 

M   7 
F    1 
  

0 

Level 1   M 1   

                F 0    
 
  

M   1 
F    1  
 
  

M   2 
F    1  
  

Nothing  M 2   

     F 2 
 
All four students were Braithwaite 
Centre students.   
    

M    2   
F     1 
The two male student 
has very high learning 
needs. The female 
student left to attend a 
course elsewhere. 
 

M   2   
F    4  
 
2 students were 
excluded. 
 
1 student was ORS 
funded and based at the 
Braithwaite centre. 
 
2 students had extremely 
high truancy. 
 
1 students had severe 
mental health problems. 
 
Leavers Destinations: 
1 - transferred to new 
school. 
3 - Alternative Education. 
2 -  Paid employment 
1- End of schooling 
1 -  Unknown 
 

 
 

OVERVIEW OF MĀORI AND PASIFIKA STUDENT ACHIEVEMENT AT NCEA IN 2017  

 Māori Pasifika 
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Year 11 9/10 students gained NCEA Level 1. 
  
  
  

 4/4  students gained NCEA Level 1. 
      1 Student gained L1 with Merit 
     

Year 12 3/5 students gained NCEA Level 2 
1 student is attached to the Braithwaite 
Centre.  
1 student was not studying a full level 2 
course.  

1/3  students gained NCEA Level 2 

 1 student with learning difficulties   
      gained level 1 

       

Year 13 4/6 students gained NCEA Level 3 
 1 Student gained L3 with Merit  
 2 students gained Level  Level 2 
3 students gained UE. Students were  
not studying a UE course. 
 
  

   ½  students gained NCEA Level 3 
   One student gained L3 with         
   Excellence 

    1 student gained level 2 
    1 students gained UE 
   1 Student gained Scholarship 
 

 

 



 
 

Overview of NCEA Endorsements    
 

 

 2008 2009 2010 2011 2012 2013 2014 2015 2016 2017 

LEVELEVEL 1 1           

Endorsed with MERIT 17 6 14 13 16 9 18 10 14 14 

 Males  11 1 8 7 9 4 2 3 5 8 

 Females  6 5 6 6 7 5 16 7 9 6 

Endorsed with EXCELLENCE 5 1 1 2 2 2 1 5 4 2 

 Males 3 0 0 1 1 1 0 3 2 1 

 Females 2 1 1 1 1 1 1 2 2 1 

LEVEL LEVEL 2 2           

Endorsed with MERIT 9 6 7 5 10 14 8 12 5 13 

 Males  1 5 3 3 7 5 4 2 1 5 

 Females 8 1 4 2 3 9 5 10 4 8 

Endorsed with EXCELLENCE 2 3 0 2 4 4 2 2 5 4 

 Males  1 1  2 2 2 1 0 3 2 

 Females 1 2  0 2 2 1 2 2 2 

LEVEL LEVEL 33           

Endorsed with MERIT 2 4 6 4 4 5 8 4 5 4 

 Males  2 1 4 3 4 3 4 1 0 1 

 Females  3 2 1 0 2 4 3 5 3 

Endorsed with EXCELLENCE  1 3 0 1 1 1 2 4 4 

 Males  1 2  1 0 0 2 0 3 

 Females  0 1  0 1 1 0 5 1 

1 

 

 

 

 

 

    



NCEA Results for  2008, 2009, 2010, 2011, 2012, 2013, 2014 , 2015, 2016, 2017 
Data correct formatting needs fixing 

 

 2008 2009 2010 2011 2012 2013 2014 2015 2016 2017 

 
 NCEA Level 1 

% of 
Participation 

80% 
(Nat 68%) 

63%  
(Nat 68%) 

79%  
(Nat 75%) 

82% 
(Nat 75%) 

75%  
(Nat 73%) 

74% 
(Nat 74%) 

73% 
(Nat 81%) 

90% 
(Nat 85.6 %) 

93.7% 
(Nat 85.1%) 

77.9% 
(Nat 84.7%) 

% of Completed 
year 

89% 

78% 80% 87% 

79% B 74% 

 G 85% 

76% B 82% 

G 72% 

77% B 71% 

G 83% 

71 %B 71% 

G 71% 
68%B74% 

G60%  
65%B61% 
       G68% 

Literacy 81% 64% 71% 75% 78% 84% 80% 89.5% 83.8% 81% 

Numeracy 92% 83% 91% 87% 89% 90% 86% 93% 8-% 79.8% 

           

NCEA Level 2         

 

 

% of 
Participation 

75% 
(Nat 72%) 

69%  
(Nat 72%) 

62%  
(Nat 79%) 

76%  
(Nat 80%) 

72% 
(Nat 81%) 

75% 
(Nat 82%) 

 

77% 
(Nat 86%) 

92.8% 
(Nat 89% 

%) 

92.2% 
(Nat 88.9%) 

82.8% 
(Nat 89.1%) 

% of Completed 
year 

84% 76% 71% 80% 84% B 85% 
 G 83% 

80% B 78% 
G81% 

77% B 72% 
G 81% 

69.6 %B 

62% 
G 76% 

78% B77% 
G82% 

63.9%         

       B64.6% 

         G63% 

           

NCEA Level 3           

% of 
Participation 

58% 
(Nat 64%) 

48%  
(Nat 65%) 

82%  
(Nat 70%) 

59%  
(Nat 72%) 

53% 
(Nat 72%) 

56% 
(Nat 71%) 

78% 
(Nat 76%) 

69.2% 
(Nat %) 

79.2% 
(Nat 82.1%) 

77.8% 
(Nat 83.1%) 

% of Completed 
year 

58% 52% 57% 61% 59% B 59% 
 G 58% 

64% B 52% 
G 84% 

68% B 62% 
G 74% 

51.9% B 
54% 

G 50% 

59% B52% 
G62% 

55% B46% 
        G65% 

University 
Entrance 

          

% of 
Participation 

55% 
(Nat 60%) 

39% 
(Nat 57%) 

58% 
(Nat 60%) 

51% 
(Nat 59%) 

44% 
(Nat 61%) 

44% 
(Nat 58%) 

55.1% 
(Nat 54%) 

80% 
(Nat %) 

47.9% 
(Nat 61.3%) 

55.6% 
(Nat 61.1%) 
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% of Completed 
year 

55% 57% 71% 56% 54% B 57% 
 G 50% 

64% B 52% 
G 84% 

58% B 50% 
G 66% 

38.5% B 
37% 

G 39% 

40% B17% 
G45% 

39%B29% 
       G 52% 

% of students 
studying at least 
4 approved 
subjects 

84% 82% 85% 92% 85% B 83% 
 G 85% 

77% B 65% 
G 89% 

74% B 62% 
G 86% 

80%  
 

48%  66.%B69 
         G69 
               

 
 

● It is important when examining this table to realize that each cohort is different and so, rather than compare the performance of KVC students at level 1 over the years and level 2 over the 
years etc, we consider the cohort’s performance over the years.  (To do this read the table diagonally downwards – following the arrows). 

● Many of our Year 13 students do not follow full academic courses so are less likely to gain UE or NCEA level 3. 

● KVC has always followed the national pattern that at all levels more girls than boys achieve NCEA.  Although, both boys and girls are represented amongst the high achievers. 

● When considering high achievers it is important not to just consider how many credits students achieve but also how many credits are awarded as Excellence or Merit grades. 

● The achievement of individual students at NCEA is celebrated by the awarding of certificates at assembly. 

 



 

 

2017 Participation Pass Rates vs Decile and National 
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Year 13 Targets 
Years 13  
By the end of December 2017  

- 65% of students who complete a full academic course, 

i.e. Studying 4 or more approved subjects will gain 

Level 3 NCEA 

 

 

 20/26 = 76.9% Domestic 

 

28/36 = 77.9 % Including 

Internationals 

Met 

The remaining 35% will gain valuable skills that allow 

them to transition to further training or employment.  

 

Of the remaining 35%, 4 

were students from the 

Braithwaite Centre who 

gained skills and 

transitioned out. All but 

one of the remaining 

students left with level 2. 

One student left with level 

1. 

7  students who did not 

gain gain L3, gained one 

or more  Vocational 

Pathway Awards. 

 

Met 

95% of students leaving in Year 13 will go into gainful 

employment, further training or tertiary studies. 

 

 

Met 

Year 12 Targets 
85% of students who complete a full academic course, 

i.e. Studying 5 or more approved subjects will gain 

NCEA at their targeted level. 

 

47/55 = 85.4% Domestic 

 

52/64 = 81.3%  Including 

International 

 

Met 

  ⅔ of those who did not gain a qualification will 

complete their qualification in the following academic 

year. 

The two domestic students 

who did not gain level 2 in 

2016, successfully gained 

level 2 in 2017. 

The two international 

students that remained at 

KVC did not gain level 2 

Met 
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in 2016, gained level 2 in 

2017. 

 

The remaining ⅓ of those who did not gain a 

qualification will gain valuable skills that allow them to 

transition to further training or employment.  

All students in year 12 had 

completed the year 12 

work experience module to 

gain skills for employment. 

All but three of those who 

did not gain level 2 in 

2017 were part of the 

Skills for Employment 

course, or other outside 

courses through Gateway 

and Star type 

programmes. Two of the 

three are in the Skills for 

Employment course this 

year. 

Met 

Year 11 Targets 

By the end of December 2017  

- 85% of students who complete a full academic course, 

i.e. Studying 5 or more approved subjects will gain 

NCEA at their targeted level. 

 

 

 

 

 

58/86 = 85.3% 

Domestic 

 

60/77 = 77.9% 

Including International 

Met 

 ⅔ of those who did not gain a qualification will 

complete their qualification in the following academic 

year. 

The domestic students 

who did not gain level 1 in 

2016;  55 % left school at 

Not Met 
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the end of 2016 or early 

2017, one gained level 1 in 

2017, 1 is 4 credits short 

of level 1 at the end of 

2017, the remaining 

students were attached to 

the Braithwaite centre or 

very high learning needs. 

The three international 

students that did not gain 

level 1 in 2016; 1 student 

gained level 1 and 2 in 

2017, one left and the third 

did not gain level 1. 

The remaining ⅓ of those who did not gain a 

qualification will gain valuable skills that allow them to 

transition to further training or employment.  

All students are 

participating in Work 

experience module this 

year. All but one student is 

also in the skills for 

employment course. 

 

Met 

 

 



 

OTHER 2017 DATA 
 

 
 
 

 
 

It is important to first note that this data is per 1000 

students so immediately the data in the table needs 

to be halved. 

The number of stand-downs in 2017 has increased 

significantly as we continue to deal with a 

particularly difficult group of students, as well as 

new entrants who have come to us from other 

schools with previous histories.  These students are 

in the lower end of the school from Years 7 – 10.  

Many of these stand-downs are for either physical 

violence or verbal abuse of a staff member.  Stand-

downs are always discussed with parents before 

being put in place and come only after other 

numerous options have been explored.   

Again it is important to first note that 

this data is per 1000 students so 

immediately the data in the table needs 

to be halved. 

Suspensions are also up but can be 

isolated to 5 incidents, two of which 

were drug related and involved 

multiple students.  This is despite the 

schools desire to see every stone 

turned over in order to keep students 

in the school, catering for their needs.  

This may well include seeking multi-

agency support, IRF, TA support, 

London house short and long term 

exchange and alternative education 

support.  Again national data for 

stand-downs is becoming increasingly 

difficult to track down. 
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As we can see from this graph the roll has turned a 

corner and is beginning to climb.  Enrolments continued 

to come in at 2 or 3 per week which kept the overall roll 

on an even keel.  Years 7 and 9 for 2018 have been 

positive and will see us begin 2018 with a very slight 

increased on 2017. 

In 2015 and 2016 the school achieved 68% participation in sport which 

had been increasing over the past 7 years whilst the school roll had 

decreased.  This was significant, for as the roll declines the number of 

opportunities might also decline but we managed to buck this trend.  In 

2017 participation dropped in terms of raw data (63%), but the fickle 

nature of what can and cannot be counted does not always make this 

figure accurate.  We have certainly not noticed a decline in interest, in 

fact have seen further uptake in terms of staff involvement.   
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As we can see from this graph the roll has definitely 

turned a corner in 2017  and is beginning to trend up.  

Two or three enrolments per week for a sustained 

period allowed us to compensate for the natural drop off 

in numbers during a school year.  However, not all of 

these were straight forward enrolments, many coming 

with significant issues from their previous schools. 

Enrolments in Years 7 and 9 for 2018 have been very 

positive and will see us at increasing our numbers again 

in 2018. 
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BoT Chair’s Signature:    Principal’s:    Date: 28/2/17 

This graph illustrates the 

percentage of incident referrals 

recorded against year groups. 

As we can see from the data a 

massive majority of students 

(72%) have 1 or 0 referrals for 

the year.  Unlike previous years 

the number of students (79%) 3 

or less has climbed significantly.  

This has been explained under 

goal 4. 

 

 




